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Core Foundations

Special Education

Special Education Students
Total students identified: 736

Identification Method

Identify the District's method for identifying students with specific learning disabilities.

The Chester Upland School District is committed to working with parents to provide our students
with quality educational experiences that will encourage them to be successful learners. In some
cases, a student with a disability may require special education services in order to maximize their
educational experience. The Chester Upland School District currently educates approximately 688
exceptional students within the district, in a full continuum of services offered in its six schools,
AEDY program and accelerated learning program.

The Student Assistance Program (SAP) is a systemic process using techniques to mobilize school
resources to remove barriers to learning. The core of the program is a professionally trained team,
including school staff and liaisons from community alcohol and drug and mental health agencies.
SAP team members are trained to identify problems, determine whether or not the presenting
problem lies within the responsibility of the school and to make recommendations to assist the
student and the parent. When the problem lies beyond the scope of the school, the SAP team will
assist the parent and student so they may access services within the community. The student
assistance team members do not diagnose, treat or refer to treatment; but they may refer for a
screening or an assessment for treatment.

There are four phases to the student assistance process:

Referral

- Anyone can refer a student to SAP when they are concerned about someone’s behavior. This can be
any school staff, a student’s friend, a family member, or community member. The students
themselves can even go directly to the SAP team to ask for help. The SAP team contacts the parent
for permission to proceed with the SAP process.

Team Planning -

The SAP team gathers objective information about the student’s performance in school from all
school personnel who have contact with the student. Information is also collected from the parent.
The team meets with the parent to discuss the data collected and also meets with the student.
Together, a plan is developed that includes strategies for removing the learning barriers and
promoting the student’s academic and personal success to include in-school and/or community-
based services and activities.

Intervention and Recommendations

- The plan is put into action. The team assists in linking the student to in-school and/or community-



based services and activities. The team might recommend a drug and alcohol or a mental health
assessment.

Support and Follow-Up

- The SAP team continues to work with and support the student and their family. Follow-up
includes monitoring, mentoring, and motivating the student for academic success.

Under the applicable state and federal laws and reguations, it is the parent’s right to be involved in
the process and to have full access to all school records. Involvement of parents in all phases of the
student assistance program underscores the parents’ role and responsibility in the decision-making
process affecting their children’s education. It is a key componet to the successful resolution of
problems.

The student assistance process is based upon state guidelines, professional standards and policies,
and procedures adopted by the local school board of directors. Professional training for team
members in all phases of the student assistance process, which is consistent with state guidelines
and conducted by a Commonwealth approved training provider, is required to ensure the
appropriateness of the recommended services. It is necessary to have effective interagency
collaboration and compliance with state and federal laws protecting the privacy rights of parents
and students.

The training of team members, by a Commonwealth approved training provider, ensures the board
of school directors, school administrators, parents, students, and the public that team members have
received up-to-date professional training consistent with accountable standards and appropriate
procedures. Guidelines for the Commonwealth Student Assistance Program training system contain
training standards and competencies for SAP team professionals.

For those students receiving treatment through a community agency, the student assistance team, in
collaboration with parents and the agency, can assist in helping plan in-school support services
during and after treatment. The team’s effectiveness in helping the student and the parent remove
the barriers to learning and improve student performance. The training of the individual team
members, maintenance of the student assistance process, level of administrative commitment and
board support, active parent and student involvement and the available resources both in school and
the community, also help the student acheive succcess.

Students who may require special education services are referred by the SAP Team for a
multidisciplinary evaluation of their educational needs. This evaluation gathers pertinent
information on the child's performance from teachers, counselors, behavior health liaisons,
psychologists, and parents. When necessary, information is compiled into a comprehensive
evaluation report that includes recommendations on the child's eligibility for Special Education
Services. All information collected is protected in accordance with State and Federal law and by the
District's policy on confidentiality of student records. The initial involvement of SAP Team however,
is recommended to be an important first step in assessing a student's educational strengths and
needs.

Once a student is referred for evaluation, one of our certified school psychologists completes a
thorough psycho-educational evaluation, including measures of IQ and academic achievement,
developmental history observation, teacher and parent input, record review and any other pertinent
assessment(s). The District utilizes both the discrepancy model and the comprehensive review of
the student’s performance, in particular the student’s response to intervention, to determine the



existence of a specific learning disability. In addition, the District reviews whether or not the
student has had access to appropriate education in the relevant area, reading or math, in the past,
and whether or not the student is learning English as a second language. If a learning disability is
identified, along with any other disabling condition, the team meets to review the Evaluation Report,
agree or disagree to the findings, and from there, the team develops an appropriate IEP.

Enrollment

Review the Enrollment Difference Status. If necessary, describe how your district plans to address
any significant disproportionalities.

The data is publicly available via the PennData website. You can view your most recent report. The
link is: http://penndata.hbg.psu.edu/BSEReports

Out of 12 categories identified in the Enrollment Status, eight categories are not disproportionate,
and the District is under the state average in the areas of identification in Other Health Impaired and
Speech and Language. The total percentage of special education students across the state is 15.3%.
The percentage of students eligible in Chester Upland is 20.1%. While the total percentage is almost
5% higher than the state average, it is believed that this number is not representative of a significant
disproportionality. The District is continuously improving its SAP and Response to Intervention
programs, as well as improving the skills of its teaching staff to lower the amount of students
identified as eligible. Chester Upland and State are near identical in the identification of students
with Autism, at 8.4% and 8.6% respectively. Similarly, Chester Upland and State are not discrepant
in the identification of students with an intellectual disability, at 10.5% and 7.1%. The District is
taking initiative to address the needs of lower functioning students with intensive research based
programming, particularly in the early grades, to enable students to remain in the least restrictive
environment. In addition, the District has created “intensive” learning support classrooms for
students who require more academic supports. Furthermore, intensive training with PaTTAN and
State Consultants with expertise in verbal behavior and programming for students on the spectrum
as well as those that are non-verbal has allowed the District to support students within the District.
In emotional support, the District has developed a full continuum of services geared towards
supporting students in the LRE, through a variety of means, including a partnership with Crozer
Community Mental health Services to provide services within the school day. The District is taking
initiative to address the needs of students with emotional /behavioral concerns with intensive
research based programming, particularly in the early grades, to enable students to remain in the
least restrictive environment.

Non-Resident Students Oversight

1. How does the District meet its obligation under Section 1306 of the Public School Code as the
host District at each location?
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2. How does the District ensure that students are receiving a free appropriate public education
(FAPE) in the least restrictive environment (LRE)?

3. What problems or barriers exist which limit the District's ability to meet its obligations
under Section 1306 of the Public School Code?

1) Ensuring FAPE to Nonresidential Students on Institutions BEC (24 P.S. 13-1306) is achieved by
the Chester Upland School District through our commitment to utilize resources such as Child Find
which assists us in seeking out and identifying all children between the age of 5 and 21 years of age
who may need special education and/or related services to address issues that might interfere with
their future development and learning. There is one 1306 Facility in the District. To ensure that an
appropriate education is provided, the district has dedicated a Special Education Teacher part time
to the residential facility where non resident students reside.

2) The teacher provides appropriate educational services to the students there based upon the
information received. Many students there are placed for a short period of time (1 to 10 days).
Students staying for longer periods of time go through the regular Child Find activities through the
Special Education department. When a student remains for a longer period of time, this assigned
special education teacher works closely with our child accounting department to determine the
students home district. At that time, the Home District is contacted to determine the student’s
educational status (i.e. - Special Education or Regular Education) and obtain records to support the
longer term educational program. Once the records are obtained, FAPE in the appropriate LRE is
determined and provided. If an updated Evaluation is needed, or IEP needs to be developed, the
District Team completes the necessary due process procedures.

3) There are no problems or barriers that exist which limit the District's ability to meets its
obligation under Section 1306. The District and the facility enjoy a very cooperative relationship.

Incarcerated Students Oversight

Describe the system of oversight the District would implement to ensure that all incarcerated
students who may be eligible for special education are located, identified, evaluated and when
deemed eligible, are offered a free appropriate public education (FAPE).

In order to ensure that all incarcerated students who may be eligible for special education are
located, identified, evaluated, and when deemed eligible, are offered FAPE, the District relies upon
our Out of District Liaison to monitor and communicate with the placements where students are
incarcerated. Most of these students are in local facilities, but some are placed farther away. The
Out of District Liaison monitors these in the most appropriate manner available.

Most of our incarcerated students are in local facilities and their needs are met through services
provided by the Alternative Education Programs of the Delaware County Intermediate Unit. DCIU
provides educational programs in two local correctional institutions, the Delaware County Juvenile
Detention Center and the Delaware County Prison, performing all special education functions.
Very close communication is maintained with DCIU’s Alternative Education Programs. Information
is faxed to the District about entry and exit, as well as grades earned during incarceration, for all
special education students. The District provides special education records to the Alternative



Education Programs ass access to IEP Writer which is our source, web-based site for Special
Education documents to monitor and tract student IEP data. When Special Education students who
are inmates of the Delaware County Prison become eligible for graduation, representatives from the
district meet with representatives from the DCIU Alternative Education Programs to ensure that
such graduation ensures. If the incarcerated student has completed graduation requirements and is
released from prison in time, he/she is eligible to participate in all District graduation activities.
Formerly incarcerated students who have not earned enough credits for graduation are transitioned
back into district placement through a formal meeting process of the Solutions/SAP Team and
appropriate Special Education Staff.

Students placed in facilities farther away can be more difficult to monitor. The District has provided
contact information for our Out of District Liaison to agencies including Juvenile Probation, Children
Youth and Families, and Mental Health providers in order to facilitate communication with facilities
of incarceration. This has started to improve services at those facilities as well as to support
appropriate services at the time of discharge.

Least Restrictive Environment

1. Describe the District procedures, which ensure that, to the maximum extent appropriate,
children with disabilities, including those in private institutions, are educated with non-
disabled children, and that removal from the regular education environment only occurs
when education in that setting with supplementary aids and services, cannot be achieved
satisfactorily.

2. Describe how the District is replicating successful programs, evidence-based models, and
other PDE sponsored initiatives to enhance or expand the continuum of supports/services
and education placement options available within the District to support students with
disabilities access the general education curriculum in the least restrictive environment
(LRE). (Provide information describing the manner in which the District utilizes site-based
training, consultation and technical assistance opportunities available through PDE/PaTTAN,
or other public or private agencies.)

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section -
Educational Environments. Also discuss the number of students placed out of the district and
how those placements were determined to assure that LRE requirements are met.

1) The Chester Upland School District works hard to assure the IDEA’s mandate that students with
disabilities be educated to the maximum extent appropriate with peers without disabilities, be
integrated in all buildings within the district. The LRE mandate ensures that schools educate
students with disabilities in integrated settings, alongside students with and without disabilities, to
the maximum extent appropriate. Additionally, related services are addressed and implemented, if
and when needed, during the intervention period of the SAP process, and ongoing, through the
duration of a student’s IEP.

The District provides a diverse variety of services in its buildings, in order to facilitate the
integration of children with disabilities. We operate many of our own low incidence programs
including: Life Skills Support, Autistic Support and Emotional Support while maximizing the amount
of time for students in the regular education setting. Many students with disabilities participate,



fully, with their non-disabled peers in district-wide initiatives such as: the balanced literacy model,
content area inclusion, community involvement, athletics and extracurricular activities.

CUSD staff, both Special Education and General Education, receives ongoing professional
development on providing appropriate adaptions and accommodations for exceptional students.
These professional growth opportunities are provided by District, IU, PATTAN and State personnel,
as well as private service providers. The Special Education budget provides for all necessary aides
and services to facilitate the needed instruction.

An LEA attends all IEP meetings both in and out of the District to ensure children with disabilities
are educated with non-disabled peers to the maximum extent possible. Particular attention is paid to
those students in out of district placements to ensure they are transitioned back to less restrictive
placements as soon as possible. CUSD has successfully integrated many out of district students back
into less restrictive, district run programs, during SY14.

One of the agenda items of our first Special Education Parent Advisory Meeting of each new school
year provides information on Least Restrictive Environment and Supplementary Aids and Services.
Additionally, a SAS Tool worksheet and the Gaskin Settlement Agreement Fact Sheet are provided to
parents that attend.

Supplementary Aids and Services

Libraries

- Chester Upland School district feature a web-based student friendly library system called Destiny
in all district schools_ The Destiny System is designed to strengthen the library/classroom
connection: match titles to students' reading levels, align collection materials to standards, provide
safe web searching, and streamline cataloging of non-print materials.

Adult Basic Education and GED

- The district seeks to provide extended learning opportunities for adults who wish to continue their
education and improve their basic academic skills while attaining a high school diploma and
workforce readiness.

Alternative Education (AEDY)

- Pennsylvania's Alternative Education for Disruptive Youth Program (AEDY) provides a
combination of intense, individual academic instruction and behavior modification counseling in an
alternative setting to assist students in returning successfully to their regular classroom. The
mission of the Alternative Education Program is to provide a high quality educational program in a
learning environment that provides emotional, social, and intellectual support to challenging
learners in a supportive atmosphere. Instruction is designed to enhance the quality of life for
students who are high risk for potential exclusion from mainstream traditional educational
programs.

Anti-Bullying Policy-* Val ue Yourself, Value Others

. - Itis the policy of the Chester Upland School District to maintain learning environments that are
free from harassment or bullying based on an individual's real or perceived race, color, sex, religion,
creed, political belief, age, national origin, linguistic or language differences, sexual orientation,
gender identity /expression (this includes gay, lesbian, bisexual, and transgendered students),

socioeconomic status, neighborhood or public housing affiliation or status, special education
designation, parental status or physical, mental, or sensory disability.



The Chester Upland School District Board prohibits any and all forms of harassment or bullying on
School District property or School District-sanctioned events. This policy also covers any actions that
occur while a student is traveling to and from school, and any bullying activity that occurs through
any electronic means - even though it may not take place in a school setting.

Bullying is prohibited under Rule 19 of the Chester Upland School District Code of Student Conduct
These acts include, but are not limited to:

Direct Bullying

- Physical- hitting, kicking, punching, shoving, spitting. Verbal- using a racial or sexual comment,
name- calling, teasing, taunting, threatening. Non-verbal- obscene gestures, stalking.

Indirect Bullying

- Physical- getting another person to assault someone. Verbal- spreading rumors, gossip. Non-verbal-
cyber- bullying; bullying that occurs by use of electronic devices through means of email, instant
messaging, text messages, blogs, mobile phones, telephones, pagers, websites, two-way pagers, or
through use of you- tube and other electronic means.

Athletics expansion to middle years students

- Middle years students have the opportunity to participate in football, soccer, volleyball, basketball,
cheerleading, baseball, softball, and track, These programs will create increased opportunities for
students to participate in extracurricular sports activities. In addition, it will do the following: raise
the academic and behavior expectations of student athletes; increase good behavior by using high
standards for participation in athletics; and improve social emotional and physical development of
student athletes. To participate students must have: good grades, good behavior, and desire. High
school sports will be expanded to include Volleyball Clinics and camps will be offered to interested
students.

Career and Technical Education

- Students in the Career & Technical Education program may earn the following Industry
Certifications: Serve Safe (culinary), OPAC {business program), Cosmetology State Board exam, SP2
(automotive), and NOCTI (National Occupational Competency Testing Institute) exam.

The Chester Upland School District Automotive program is an approved and designated NATEF
training site. The purpose of the automotive technician training certification program is to improve
the quality of training offered at secondary and post-secondary, public and proprietary schools.
We also are in partnership with our city housing authority in which students have been placed in the
housing authority for co-op opportunities. Our Early Childhood program seeks to be licensed
through the Department of Public Welfare. Our goal is to get the program licensed and star rated.
The Valley Forge Educational Services provides professional development for all of the CTE
instructors; these professional developments include lessons on differentiated instruction,
curriculum design, and instruction with the PA academic standards.

Clubs

- Chester Upland School District seeks to help our students develop new skills and interest in a
unique learning environment that will stimulate curiosity while reinforcing essential academic
learning experiences that are culturally and socially enriching. Extracurricular programs-

like clubs are designed to provide opportunities not typically experienced during the school day.
These are some of the clubs offered in the district: arts & crafts, cheerleading, dance, debate team,
drum line, fine arts, gardening, Hi Q, knitting, Reading Olympics, robotics, mural arts, newspaper,



10

and more.

College Access Centers

- Chester Upland has doubled its college access opportunities for all high school students. To assist
with college readiness, the district will offer additional support in the instructional programs.
Literacy will be taught by a college professor, Academic Seminar and Power Mathematics 2 classes
will be taught by high school instructors. The objective of the College Access centers is to promote a
college going culture among our students and their families and postsecondary support through
career and workforce development opportunities. Students will experience PSAT and SAT
preparation, FAFSA assistances, college tours and fairs and career readiness skills.

Community Partnerships

- Chester Upland School District partners with approximately 40 entities who provide various
supports to our students. Staff, community, education, spiritually, recreation and pride are all
provided from our community, for our student’s wellbeing.

Credit Recovery Program

- The Credit Recovery Program allows high school students to attend a six-week program in order to
obtain ...

Early Childhood (Pre-Kindergarten

) - The Chester Upland School District is committed to providing the youngest members of our
community with a pre-kindergarten program of the highest quality. . [t is our belief all children can
and will be successful today and in the future if provided with an engaging, active, learning
environment.

English Language Learners (ELL)

- The District is committed to providing academic and social emotional support to its Limited English
Learners [ELL] and Proficient (LEP) students. Through this commitment, the District will foster an
educational environment whereby, LEP students develop skills using the native language as
necessary to support the acquisition of academic content, while they are developing their English
language proficiency. Interpreters are available for translation services.

Extended School Year (ESY)

- The District ESY program encompasses special education students who have received
programming within the CUSD during the regular school year and who have qualified for ESY as per
State Regulation Chapter 14.132. These students are in need of supports beyond those provided
within the school year. Students may be mentally retarded, autistic, serious emotional disturbed, or
multiply disabled

Home Study

- Tutoring in the home is designed to assist students who have been expelled from school. Parents
have a 30 day period to request educational assistance from the school district. Requests are made
to central office. Expelled student will be tutored in their home or in a public place such as a local

library, college library or community center. Central administration will assign a teacher to a
student. Teachers will have identification. Students who are expelled for the school year will be pre
and post tested. To determine a student's eligibility for promotion, attendance must be 95%, grades
must be C or better, and progress/ growth will be determined by district assessments. These
indicators will be submitted to the coordinator of alternative education.

Homebound Instruction
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-Homebound Instruction is an extended learning opportunity offered to students who have a
medical condition that necessitates instruction in the home. A request for homebound instruction
must be signed by licensed medical practitioner (doctor) showing evidence that a student is unable
to attend school. Parents must request homebound instruction from the school where their child
attends school

Homeless Support

- Children and youth (age 21 and under) who lack a "fixed, regular, and adequate nighttime
residence" are considered homeless. Students have the right to remain in the school of origin for the
duration of homelessness. Feasible transportation is provided as well as clothing allowance, food
allowance and school supplies with discretion may be provided if resources are unavailable.
Mentoring for 1st Year Teachers

- Mentors with documented successful teaching experience of three years or more within the
Chester Upland School District are selected to mentor new teachers. Mentors meet with their
assigned new teacher at least two times per month for coaching and support. Mentors are required
to attend training sessions to enhance their and skill in coaching.

Mobile Teaching Carts / Technology

- CUSD schools have mobile technology carts and Promethean Boards designed to increase
opportunities for teachers to integrate technology into their instruction and for students to have
access to multiple web- based instructional resources and aids.

New Teacher Induction

- CUSD provides a series of six sessions for first-year teachers and those teachers who need to
complete the PDE induction requirement. Topics include Classroom Management, Effective
Teaching of African American Children and Children of Poverty, Teaching with the Brain in Mind and
Active Teaching Strategies.

Parent Summit

- Chester Upland School District offers two Parent Summits (Fall and Spring) per school year. The
purpose of the summits is to highlight all of the services and resources the district has to offer.
Keynote speakers, workshops, giveaways/door prizes, community programs and vendor
information, moon bounces, face painting, student performances, free refreshments are just some of
the highlights of the summit. All members of the community are invited to attend.

Physical Supports

- To address students who are deaf, blind or visually impaired, or in need of physical support, have
multiple disabilities, or autism spectrum disorders, students are provided with furniture
arrangement, specific seating arrangements, individualized desk, chair, adaptive equipment,
adjustments to sensory input (light, sound), environmental aids (classroom acoustics, heating,
ventilation), structural aids (wheelchair accessibility, trays, grab bars), occupational and physical
therapy, orientation and mobility services, and assistive technology services. We currently have two
elementary schools and one high school that are accessible.

Project Elect (Education Leading to Employment and Career Training

) - Sponsored by the Delaware County Intermediate Unit, Project ELECT is a program available to
CUSD students that assists eligible pregnant and parenting teens in breaking the cycle of welfare
dependency by remaining in school, obtaining a GED or high school diploma, transitioning into
employment, job training, or post-secondary education and parenting healthy children.
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Services for Students with Disabilities

- Programs and services are available to students with disabilities that are in a:

eRegular class placement for most of the school day with instruction provided by a special education
teacher in a resource classroo

sPart-time special education class in a regular public school or alternative setting

sRegular class placement for most of the school day with itinerant service by a special education
teacher either in or out of the regular classroom

eRegular class placement with supplementary aids and services provided as need in that
environment

#Special education class receiving special education services outside the regular class for most or all
of the school day, either in a regular public school or alternative setting

Social and Behavioral-

Designed to address the needs of students who need assistance with social and or emotional
development (emotional support), support is provided in the following areas: social skills
instruction, counseling supports, peer supports (facilitating friendships), individualized behavior
support plans, modification of rules and expectations, cooperative learning strategies. Group and
individual counseling, social workers, counselors, and mental health teams are in place to facilitate
this process.

Summer Programs

- The purpose of summer school is to provide meaningful engagement time and extended learning
opportunity for all students who attend Chester Upland schools. First time kindergarten students,
special needs ESY students, regular education enrichment students, and high school students with
failing grades, all benefit from the district's summer school.

Supplemental Education Services (SES)-

Chester Upland School District is an SES provider and will provide tutoring support for our students
district wide. Parents have an opportunity to choose from over 25 educational providers at no
additional cost.

Tutoring Support

- Chester Upland provides tutoring support to students in elementary, middle and high school 9th
graders during the school day. Students receive reading and mathematics support to improve their
academic achievement levels.

2) Chester Upland School District is replicating successful programs, evidence based models, and
PDE sponsored initiatives aggressively in the scope and sequence of its new k-12+ educational
platform. Two major focal points in this reformation effort, are the mindfulness of LRE, as well as
providing high quality options for a wide range of students within the CUSD. Further, CUSD has been
working closely with PDE, PaTTAN, DCIU and Crozer Keystone, to strengthen and grow existing
special education programming. To this end, CUSD has had a steady growth in overall enrollment, as

well as a continual flow of newly enrolled special education students, coming from local charter and
online schools.

A major highlight of Chester Upland School District's continuing program development in Special
Education continues to be a strong emphasis on ensuring that a free appropriate public education in
the Least Restrictive Environment is provided to all students consistent with federal and state
legislation, as well as with such judicial milestones as Oberti and Gaskin. With the assistance of the
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Delaware County Intermediate Unit (DCIU), the Pennsylvania Training & Technical Assistance
Network (PaTTAN), lecturers whose specialties are special education, special education law, and
behavior, the District has focused programs and staff developments on Least Restrictive
Environment, inclusionary practices, Rtl, compliance and the use of supplementary aids and
services.

A related strength of this Special Education program continues to be a clear commitment to
resolving any dispute at an early stage in the resolution process. All concerned stress the
importance and necessity of conjoint decision making, productive compromise, and exploration of
creative solutions, in the best interests of the student. This year the District has elicited parent
involvement through normal IEP meetings as well as PTAs, Parent University, and cooperative
Parent Summits with Title One and a series of informational parent workshops.

Related services continue to be a clear strength of this Special Education program. It is not
uncommon for students to require additional support services on the road to learning, growing,
socializing and becoming contributing members of society. These supportive services are currently
provided by a team of psychologists, social workers; speech and language therapists; and contracted
occupational and physical therapists working seamlessly with the District. They are proactive in
their philosophy in meeting the needs of all students. Counselors, psychologists, social workers and
nurses provide a network of highly trained professionals to counsel students and their families,
connect students and care givers to program services, assess levels of learning, support the physical
and mental health of students, provide training to staff throughout the District to better interact and
benefit students and their families.

In an effort to reduce the number of students placed out of district who have a diagnosis of Autistic
Spectrum Disorder, the CUSD Autistic Support Program consists of four classrooms at the
Elementary level, one at the intermediate level and one at the secondary level. At the elementary
level CUSD currently has one Verbal Behavior class focusing on the communication needs of non-
verbal Autistic students. With current trends, it is possible to expand this program in the near future,
with the increases CUSD has seen with enrollment. The PaTTAN Autism Initiative, Applied Behavior
Analysis Supports is committed to applying the theoretical constructs of B. F. Skinner’s model of
verbal behavior and current verbal behavior research to design language interventions across
participating sites. The Project seeks to expand provision of effective science-based interventions for
children with autism in the PA Public Education/Special Education system, and to establish a core
set of classrooms incorporating Applied Behavior Analytic-based treatments. These programs are
committed to working with families to provide a program that best meets the student's individual
needs, and working towards placement in the least restrictive environment. We offer our students a
variety of support opportunities designed to assist students as they age out of the primary program
to move into the Intermediate level. The PaTTan consultants visit bi-monthly to assess the program
and train teachers and support staff.

CUSD has expanded our Life Skills Support programs, as well. CUSD has elementary, intermediate
and high school LSS classes, which will also likely grow if the current enrollment trends continue.
These programs emphasize functional academic, self-help, social and community living skills at the
elementary level. The secondary level emphasizes training that prepares the student for transition to
employment and adult community living. Instruction increasingly progresses from classroom to
community, as the student approaches graduation in order to facilitate a transfer of skills from
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theory to practice. Each LSS program is committed to growing the service learning component of
individual programs, as well as working to master adaptive skills and orientation and mobility.
Partnerships are being sought with the DCIU as well as the Office of Vocational Rehabilitation (OVR)
to assist in these growing programs. These relationships will coexist with the already established
partnerships LSS is currently using with the local boys and girls club, food market, and local housing
authority (for community living practice). In January 2013 the District reinstituted a home living
component of the Life Skills program by opening a simulated apartment setting at the Chester High
School. This is a life-skills initiative specially designed to provide a natural environment where
students can develop daily routines, express individuality, and share a sense of ownership in the
community. As a result, the students in the program will learn the necessary skills, habits, aptitudes,
and attitudes for employment, everyday living, and community access before and after graduation
from high school. During the Spring of 2013 this will be expanded to include a kitchen and the Life
Skills affiliated with activities relevant to that setting.

Transition Services have long been a highlight of Special Education in Chester Upland School District,
going well beyond basic compliance with federal and state law. An outcome-based program,
Transition Services offer options for each student above age 14, who experience barriers moving
smoothly into employment and other post-high school situations. In grade 9, students sample
various Career and Technical Education classes by rotating through them in our comprehensive High
School. Grade 10's Career Awareness classes offer guided learning as well as expose to the real
world of work via speaker and field trips to community businesses. In grades 11 and 12, students
are provided with incentives and job coaching for hands-on, job- readiness experiences in the
workforce; tour of post-secondary institutions; and specific linkages to appropriate community
agencies. At each grade level, standardized or performance-based assessments are provided to the
IEP team to aid in appropriate individualized programming. Since the 2007-2008 school year,
students have utilized the Career Development Checklist as part of the IEP process upon turning 14
years of age. This checklist enables students to make career choices that are aligned to their
strengths and interests. Concurrently, Special Education Teachers utilize the "Future Planning
Strategy" Checklist to guide students in their transition planning. Through these practical school-to-
work applications, as well as non- traditional scheduling of time in the workplace, many students
who might otherwise drop out remain in school to graduate and move successfully into adult life.
Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section -
Educational Environments. Also discuss the number of students placed out of the district and how
those placements were determined to assure that LRE requirements are met.

To further bolster transition services in CUSD, the district has brought on two full time transition
coordinators that service all special education students age 14+ within the district. In collaboration
with district administration, the transition team has created individual portfolios for each IEP
student, complete with newly developed interest inventories, resume packets, assessments and
meeting logs, which are available to IEP case managers, when developing yearly transition plans.
Further, the team has worked to create a checklist and roadmap, unique from each grade 7-12, with
specific benchmarks and checkpoints relative to age and outcome. At a minimum, each special
education student will meet with a transition coordinator two times per year and as needed for
related tasks. To date, a large number of CHS students who also have IEPs have gone on college
visits, taken the SAT test and enrolled in college and post-secondary education programs as a result
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of this service. The transition coordinators also are responsible for a direct instruction class in the
newly developed Clipper Academy ( a full time in district emotional support program). Coordinators
provide a range of supports and services for these students in an attempt to improve outcomes all
students.

Chester Upland School District has also created a full-time Emotional Support program in the
district, complete with Mental Health support from Crozer Keystone. This first year program, The
Clipper Academy, is aimed at providing a high quality education for students who would otherwise
need to be serviced in out of district placements. Clipper academy offers tenants of School Wide
Positive Behavior Support, intensive mental health support, psychiatric services, medication
management and transition skill development. In year one, Clipper Academy has successfully
transitioned 10 students back into a district run program, when they were in alternative settings for
SY13 at a savings to the district. Students at Clipper Academy receive group and individual
counseling on a daily basis, as well as transition skills aimed at improving post-secondary outcomes.
Students participate in a typical SWPBS system, where daily point sheets are used to collect data on
student behavior, used to modify IEPs and positive behavior support plans. Close collaboration with
4 fulltime clinicians and a part-time Psychiatrist, ensure execution of student treatment plans and
entire family support for these clients.

CUSD has also added an AEDY component to its in-district scope of programming. Pennsylvania's
Alternative Education for Disruptive Youth Program (AEDY) provides a combination of intense,
individual academic instruction and behavior modification counseling in an alternative setting to
assist students in returning successfully to their regular classroom. CUSD is working with Camelot
Schools to provide an AEDY program for students who meet criteria in grades 7-12+. Camelot
utilizes researched based best practices such as the normative classroom and Polsky’s Diamond, for
insights into youth sub-cultures, thus creating a safe and positive school climate. In addition to the
AEDY component of the Camelot program, they are also providing an intensive intervention
program to 75 students at Chester High School who have been identified as being over-aged and
under credited. The Camelot Excel Academy provides an accelerated program where students can
earn high school credits in half the time. This program has provided a platform for students to
reclaim their education and become motivated to succeed, once again. Refer to and discuss the SPP
targets and the district's percentages in the Indicator 5 section - Educational Environments. Also
discuss the number of students placed out of the district and how those placements were
determined to assure that LRE requirements are met.

3) For the 2010-11 school year, the SPP targets were 65% of eligible students in the regular
education class for 80% or more of the day, 8.0% of students in the regular education class less than
40% of the day, and 3.3% in other settings. Chester Upland data reported 40.2% of eligible students
in the regular education class for 80% or more of the day, 21.4% of students in the regular education
class less than 40% of the day, and 10.8% in other settings. For the same period of time, the state
average reported was 61.0% of eligible students in the regular education class for 80% or more of
the day, 9.6% of students in the regular education class less than 40% of the day, and 4.3% in other
settings.

For the 2011-12 school year, the SPP targets were 65% of eligible students in the regular education
class for 80% or more of the day, 8.0% of students in the regular education class less than 40% of
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the day, and 3.3% in other settings. Chester Upland data reported 39.6% of eligible students in the
regular education class for 80% or more of the day, 20.7% of students in the regular education class
less than 40% of the day, and 11.0% in other settings. For the same period of time, the state average
reported was 62.2% of eligible students in the regular education class for 80% or more of the day,
9.2% of students in the regular education class less than 40% of the day, and 4.5% in other settings.
For the last two data points, 2010-11 and 2011-12, Chester Upland trended with the state average in
the increase in other placements (1.2% and .2 respectively), trended with the state average on the
decrease in students in the regular education class less than 40% of the day (-.7 and -.2 respectively),
and trended opposite the state average in the percentage of eligible students in the regular
education class for 80% or more of the day, (-.6 and 1.2 respectively).

View Indicator 5A - Least restrictive environment means that, to the maximum extent appropriate,
students with disabilities, including students in public or private institutions, are educated with
students who are nondisabled and that special classes, separate schooling, or other removal from
the regular educational environment occurs only if the nature or severity of the disability is such
that education in the regular classes with the use of supplementary aids and services cannot be
achieved satisfactorily. The SPP Indicator 5A is the percent of students with disabilities, ages 6-21,
who are in the regular education class 80% or more a day. As discussed above, Chester Upland
demonstrated a slight decrease over the last two data points, 10-11 and 11-12. To continue to
address this area, Chester Upland is expanding the use of the inclusive model throughout the district
by identifying model co-teaching situations and providing co-teaching and LRE training, as well as
training around meeting the needs of eligible students in the regular education classroom as well as
differentiation. The District will also continue district wide initiative to include more students in the
general education environment.

View Indicator 5B - Least restrictive environment means that, to the maximum extent appropriate,
students with [EPs, including students in public or private institutions, are educated with students
who are nondisabled and that special classes, separate schooling, or other removal from the regular
educational environment occurs only if the nature or severity of the disability is such that education
in the regular classes with the use of supplementary aids and services cannot be achieved
satisfactorily. The SPP Indicator 5B is the percent of students with IEPs, ages 6-21, who are in the
regular education less than 40% of the day. As discussed above, Chester Upland demonstrated a
slight decrease over the last two data points, 10-11 and 11-12. To continue to address this area,
Chester Upland is expanding the use of the inclusive model throughout the district by identifying
model co-teaching situations and providing co-teaching and LRE training, as well as training around
meeting the needs of eligible students in the regular education classroom as well as differentiation.
The District will also continue district wide initiative to include more students in the general
education environment.

View Indicator 5C - Least restrictive environment means that, to the maximum extent appropriate,
students with IEPs, including students in public or private institutions, are educated with students
who are nondisabled and that special classes, separate schooling, or other removal from the regular
educational environment occurs only if the nature or severity of the disability is such that education
in the regular classes with the use of supplementary aids and services cannot be achieved
satisfactorily. The SPP Indicator 5C is the percent of students with IEPs, ages 6-21, served in other
settings. As discussed above, Chester Upland demonstrated a slight increase over the last two data
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points, 10-11 and 11-12. To address the need to reduce out of district placements for eligible
students, Chester Upland School District is replicating successful programs, evidence based models,
and PDE sponsored initiatives aggressively in the scope and sequence of its new k-12+ educational
platform. Two major focal points in this reformation effort, are the mindfulness of LRE, as well as
providing high quality options for a wide range of students within the CUSD. Further, CUSD has been
working closely with PDE, PaTTAN, DCIU and Crozer Keystone, to strengthen and grow existing
special education programming. To this end, CUSD has had a steady growth in overall enrollment, as
well as a continual flow of newly enrolled special education students, coming from local charter and
online schools. Additionally, the District is studying IEP team decision making and local practices to
identify all contributing factors.

Behavior Support Services

Provide a summary of the District policy on behavioral support services including, but not limited to,
the school wide positive behavior supports (PBS). Describe training provided to staff in the use of
positive behavior supports, de-escalation techniques and responses to behavior that may require
immediate intervention. If the district also has School-Based Behavioral Health Services, please
discuss it.

Behavior Support Services

The Chester Upland School District promotes the cognitive, social, and emotional development of its
students. Its goal is to proactively provide students with opportunities to successfully access an
appropriate education and develop social skills that will allow them to successfully integrate into
any setting. Teachers are expected to utilize classroom management strategies that provide the
necessary structure and predictability that are necessary in creating positive school environment.
Each teacher is expected to create a classroom management plan with student input so that rules
and expectations are not only posted, but meaningful to them. Each school's plan is comprehensive
in nature and demonstrates the initial stages of viewing behavioral infractions as teachable
moments that can be used to educate students. The elementary schools within the district provide
character education to students to teach them empathy, respect, cooperation, trustworthiness,
integrity, personal responsibility and respect for themselves and others. Further, the Elementary
and Middle Schools in CUSD have active SWPBSP (School Wide Positive Behavior Support Plans) in
place, or developing. With each schools plan, norms are taught and reinforced by rewarding students
for their positive behavior. For example, Toby Farms School has instituted a school wide incentive
called “Caught you being good, or Toby tickets.” These tickets get submitted for prize drawings, each
Friday. Chester Upland School of the Arts (CUSA) has a “peace path” that students navigate in the
halls, promoting an expectation of safety and calm, within the building.

Social skills instruction is incorporated into character education to teach all students how to behave
appropriately and provide opportunities to celebrate each other for making good choices. Several
additional layers of support are available for students who require more intensive interventions to
help them remain in the least restrictive environment. These include: opportunities to problem
solve issues with the guidance of social workers, counselors and behavior health liaisons as well as
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positive solutions identified by the school's SAP Team to help each student remain in the least
restrictive environment. In addition, the district has in place Climate Managers at each school to
lend positive support to the learning environment.

Student achievement is celebrated within the character education and all district programs. The
character education program encourages students to build relationships with each other, and repair
and restore relationships that are damaged. Students are provided with the necessary tools to build
character, problem solve appropriately, increase self- esteem, increase citizenship, and create a
sense of belonging. These opportunities allow students to set, monitor and achieve individual and
class goals. Further, CUSD report cards also have citizenship grades alongside each academic score,
to emphasize the importance of school norms and meeting positive behavior support expectations.
Behavioral management strategies and tools, such as Functional Behavioral Assessments, Behavior
Intervention Plans and Positive Behavior Support Plans, self-monitoring strategies, conflict
resolution, youth court, and behavior contracts are utilized when students require individualized
behavior plans. These plans serve as a mechanism to support students who have disabilities and
require specific interventions to address behaviors that interfere with learning by utilizing positive
reinforcements and techniques. Explicit training and professional development was given to each
teacher, during the opening to the school year 13-14. Each teacher was given a Special Education
policies and procedures binder, complete with annotated and sample behavior plans, FBA, and data
collection forms. Chester Upland School District has also created a full-time Emotional Support
program in the district, complete with Mental Health support from Crozer Keystone, which utilized
School Wide Positive Behavior Support. This first year program, The Clipper Academy, is aimed at
providing a high quality education for students who would otherwise need to be serviced in out of
district placements. Clipper academy offers tenants of School Wide Positive Behavior Support,
intensive mental health support, psychiatric services, medication management and transition skill
development. In year one, Clipper Academy has successfully transitioned 10 students back into a
district run program, when they were in alternative settings for SY13 at a savings to the district.
Students at Clipper Academy receive group and individual counseling on a daily basis, as well as
transition skills aimed at improving post-secondary outcomes. Students participate in a typical
SWPBS system, where daily point sheets are used to collect data on student behavior, used to modify
IEPs and positive behavior support plans. Close collaboration with 4 fulltime clinicians and a part-
time Psychiatrist, ensure execution of student treatment plans and entire family support for these
clients.

CUSD has also added an AEDY component to its in-district scope of programming. Pennsylvania's
Alternative Education for Disruptive Youth Program (AEDY) provides a combination of intense,
individual academic instruction and behavior modification counseling in an alternative setting to
assist students in returning successfully to their regular classroom. CUSD is working with Camelot
Schools to provide an AEDY program for students who meet criteria in grades 7-12+. Camelot
utilizes researched based best practices such as the normative classroom and Polsky’s Diamond, for
insights into youth sub-cultures, thus creating a safe and positive school climate. In addition to the
AEDY component of the Camelot program, they are also providing an intensive intervention
program to 75 students at Chester High School who have been identified as being over-aged and
under credited. The Camelot Excel Academy provides an accelerated program where students can
earn high school credits in half the time. This program has provided a platform for students to
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reclaim their education and become motivated to succeed, once again.

The district believes measurable behavioral outcomes are an actual component of high quality
education. To that end, the district requires all teachers, where appropriate, to identify outcomes,
chart behavior and utilize data in teaching. All I[EPs and behavior plans will have measurable
outcomes. The Delaware County Intermediate Unit, PaTTan and attorneys representing the school
district have assisted with this objective.

The school district has partnered with The Delaware County Intermediate Unit #25 (DCIU) for
behavioral support in the areas of FBA, observation and team planning, training was also offered to
all regular education, special education and support staff for safety cares (safe crisis management
training).

PaTTAN is utilized for behavior modification programs in our Autistic Support classrooms. PaTTAN
also provides verbal behavior training and support for writing effective behavior plans.

Crozer Keystone has been partnered with for mental health support and psychiatric services for the
Clipper Academy at Chester High School.

These individuals play an integral part in creating positive, schoolwide culture and climate. They
provide individual and group support to students who need services as designated in their IEPs,
serve as support to classroom teachers, and participate in SAP Team meetings to offer their
professional expertise in determining therapeutic plans to promote student success.

Some of the techniques that are used by teachers to de-escalate problematic behavior and
inappropriate choices include: verbal redirection, teacher-student conferences and completion of
behavior management sheets (SODAS, Think it Through, Peace Path, and Problem Solving Forms) to
allow students to process their problems and conflicts. Town Hall Meetings, which are incorporated
into the Camelot School and Clipper Academy’s morning routine, as well as the district wide "Getting
Along Together Curriculum" to allow students to resolve problems with and seek solutions from
their peers in a structured, teacher-directed format. When these school wide positive behavioral
strategies prove to be ineffective with some students, additional interventions are provided for
them. They may include the following techniques: use of self-regulating charts, deep breathing
exercises, mental exercises, mental exercises to reduce frustration, and time with the school social
worker, counselor, and psychologist to reflect on situations and role play expected student
behavior. Behavior Intervention Plans are developed for students who have chronic behavior
problems whose behavior impedes their learning or the learning of classmates.

Intensive Interagency/Ensuring FAPE/Hard to Place Students

1. Ifthe LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to determine gaps in
the continuum of special education supports, services and education placement options
available for students with disabilities.

2. Include information detailing successful programs, services, education placements as well as
identified gaps in current programs, services, and education placements not available within
the LEA. Include an overview of services provided through interagency collaboration within
the LEA.

3. Discuss any expansion of the continuum of services planned during the life of this plan.
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When the School District encounters difficulty ensuring FAPE for the particular disability category of
Emotional Disturbance, that disturbance typically presents as a complex of multiple psychiatric
diagnoses, serious aggression against self and others, chronic elopement/truancy, and non-
compliance with treatment being offered by any medical, social, or educational resource.

The district provides a great deal of support for students, their families, and their teachers via its
Mental Health Teams of counselors, social workers, and psychologists, who offer individual and
group counseling, consultation with parents and teachers, and referral to and ongoing collaboration
with outside providers of service.

Additionally, the District offers a variety of non-traditional educational placements and schedules.
The District has established Solutions/SAP teams in each of its buildings to provide interventions to
support any of its struggling students. Accommodations are also provided using 504 Plans for
students as required.

The district has enhanced its Emotional Support Programs by providing training to its staff in the
areas of social skills instruction, de-escalating the conflict cycle, and positive behavioral strategies to
support students.

The district provides services to Regular and Special Education students who require a smaller, less
complicated setting that minimizes transitions. This program is available for students in 6th - 12th
grade in our Alternative Education program.

Ongoing training has been provided to the district’s school safety personnel to provide them with
appropriate behavioral management strategies that can be used to prevent or de-escalate acting out
behaviors amongst students.

When out of district placements are deemed necessary for a student as determined by his/her IEP
Team, the Out of District Facilitator initiates the search for various placements that may be
appropriate for the student. The school district collaborates with the DCIU, private and approved
private schools to ensure that each student receives an education within the appropriate placement.
The district has frequent inter-agency meetings to provide timely services to students.

Strengths and Highlights

Describe the strengths and highlights of your current special education services and programs.
Include in this section directions on how the district provides trainings for staff, faculty and parents.

Chester Upland School District is replicating successful programs, evidence based models, and PDE
sponsored initiatives aggressively in the scope and sequence of its new k-12+ educational platform.
Two major focal points in this reformation effort, are the mindfulness of LRE, as well as providing
high quality options for a wide range of students within the CUSD. Further, CUSD has been working
closely with PDE, PaTTAN, DCIU and Crozer Keystone, to strengthen and grow existing special
education programming. To this end, CUSD has had a steady growth in overall enrollment, as well as
a continual flow of newly enrolled special education students, coming from local charter and online
schools.

A major highlight of Chester Upland School District's continuing program development in Special
Education continues to be a strong emphasis on ensuring that a free appropriate public education in
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the Least Restrictive Environment is provided to all students consistent with federal and state
legislation, as well as with such judicial milestones as Oberti and Gaskin. With the assistance of the
Delaware County Intermediate Unit (DCIU), the Pennsylvania Training & Technical Assistance
Network (PaTTAN), lecturers whose specialties are special education, special education law, and
behavior, the District has focused programs and staff developments on Least Restrictive
Environment, inclusionary practices, Rtl, compliance and the use of supplementary aids and
services.

A related strength of this Special Education program continues to be a clear commitment to
resolving any dispute at an early stage in the resolution process. All concerned stress the
importance and necessity of conjoint decision making, productive compromise, and exploration of
creative solutions, in the best interests of the student. This year the District has elicited parent
involvement through normal IEP meetings as well as PTAs, Parent University, and cooperative
Parent Summits with Title One and a series of informational parent workshops.

Related services continue to be a clear strength of this Special Education program. It is not
uncommon for students to require additional support services on the road to learning, growing,
socializing and becoming contributing members of society. These supportive services are currently
provided by a team of psychologists, social workers; speech and language therapists; and contracted
occupational and physical therapists working seamlessly with the District. They are proactive in
their philosophy in meeting the needs of all students. Counselors, psychologists, social workers and
nurses provide a network of highly trained professionals to counsel students and their families,
connect students and care givers to program services, assess levels of learning, support the physical
and mental health of students, provide training to staff throughout the District to better interact and
benefit students and their families.

In an effort to reduce the number of students placed out of district who have a diagnosis of Autistic
Spectrum Disorder, the CUSD Autistic Support Program consists of four classrooms at the
Elementary level, one at the intermediate level and one at the secondary level. At the elementary
level CUSD currently has one Verbal Behavior class focusing on the communication needs of non-
verbal Autistic students. With current trends, it is possible to expand this program in the near future,
with the increases CUSD has seen with enrollment. The PaTTAN Autism Initiative, Applied Behavior
Analysis Supports is committed to applying the theoretical constructs of B. F. Skinner’s model of
verbal behavior and current verbal behavior research to design language interventions across
participating sites. The Project seeks to expand provision of effective science-based interventions for
children with autism in the PA Public Education/Special Education system, and to establish a core
set of classrooms incorporating Applied Behavior Analytic-based treatments. These programs are
committed to working with families to provide a program that best meets the student's individual
needs, and working towards placement in the least restrictive environment. We offer our students a
variety of support opportunities designed to assist students as they age out of the primary program
to move into the Intermediate level. The PaTTan consultants visit bi-monthly to assess the program
and train teachers and support staff.

CUSD has expanded our Life Skills Support programs, as well. CUSD has elementary, intermediate
and high school LSS classes, which will also likely grow if the current enrollment trends continue.
These programs emphasize functional academic, self-help, social and community living skills at the
elementary level. The secondary level emphasizes training that prepares the student for transition to
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employment and adult community living. Instruction increasingly progresses from classroom to
community, as the student approaches graduation in order to facilitate a transfer of skills from
theory to practice. Each LSS program is committed to growing the service learning component of
individual programs, as well as working to master adaptive skills and orientation and mobility.
Partnerships are being sought with the DCIU as well as the Office of Vocational Rehabilitation (OVR)
to assist in these growing programs. These relationships will coexist with the already established
partnerships LSS is currently using with the local boys and girls club, food market, and local housing
authority (for community living practice). In January 2013 the District reinstituted a home living
component of the Life Skills program by opening a simulated apartment setting at the Chester High
School. This is a life-skills initiative specially designed to provide a natural environment where
students can develop daily routines, express individuality, and share a sense of ownership in the
community. As a result, the students in the program will learn the necessary skills, habits, aptitudes,
and attitudes for employment, everyday living, and community access before and after graduation
from high school. During the Spring of 2013 this will be expanded to include a kitchen and the Life
Skills affiliated with activities relevant to that setting.

Transition Services have long been a highlight of Special Education in Chester Upland School District,
going well beyond basic compliance with federal and state law. An outcome-based program,
Transition Services offer options for each student above age 14, who experience barriers moving
smoothly into employment and other post-high school situations. In grade 9, students sample
various Career and Technical Education classes by rotating through them in our comprehensive High
School. Grade 10's Career Awareness classes offer guided learning as well as expose to the real
world of work via speaker and field trips to community businesses. In grades 11 and 12, students
are provided with incentives and job coaching for hands-on, job- readiness experiences in the
workforce; tour of post-secondary institutions; and specific linkages to appropriate community
agencies. At each grade level, standardized or performance-based assessments are provided to the
IEP team to aid in appropriate individualized programming. Since the 2007-2008 school year,
students have utilized the Career Development Checklist as part of the IEP process upon turning 14
years of age. This checklist enables students to make career choices that are aligned to their
strengths and interests. Concurrently, Special Education Teachers utilize the "Future Planning
Strategy” Checklist to guide students in their transition planning. Through these practical school-to-
work applications, as well as non- traditional scheduling of time in the workplace, many students
who might otherwise drop out remain in school to graduate and move successfully into adult life.

To further bolster transition services in CUSD, the district has brought on two full time transition
coordinators that service all special education students age 14+ within the district. In collaboration
with district administration, the transition team has created individual portfolios for each IEP
student, complete with newly developed interest inventories, resume packets, assessments and
meeting logs, which are available to IEP case managers, when developing yearly transition plans.
Further, the team has worked to create a checklist and roadmap, unique from each grade 7-12, with
specific benchmarks and checkpoints relative to age and outcome. At a minimum, each special
education student will meet with a transition coordinator two times per year and as needed for
related tasks. To date, a large number of CHS students who also have IEPs have gone on college
visits, taken the SAT test and enrolled in college and post-secondary education programs as a result
of this service. The transition coordinators also are responsible for a direct instruction class in the
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newly developed Clipper Academy ( a full time in district emotional support program). Coordinators
provide a range of supports and services for these students in an attempt to improve outcomes all
students.

Chester Upland School District has also created a full-time Emotional Support program in the
district, complete with Mental Health support from Crozer Keystone. This first year program, The
Clipper Academy, is aimed at providing a high quality education for students who would otherwise
need to be serviced in out of district placements. Clipper academy offers tenants of School Wide
Positive Behavior Support, intensive mental health support, psychiatric services, medication
management and transition skill development. In year one, Clipper Academy has successfully
transitioned 10 students back into a district run program, when they were in alternative settings for
SY13 at a savings to the district. Students at Clipper Academy receive group and individual
counseling on a daily basis, as well as transition skills aimed at improving post-secondary outcomes.
Students participate in a typical SWPBS system, where daily point sheets are used to collect data on
student behavior, used to modify IEPs and positive behavior support plans. Close collaboration with
4 fulltime clinicians and a part-time Psychiatrist, ensure execution of student treatment plans and
entire family support for these clients.

CUSD has also added an AEDY component to its in-district scope of programming. Pennsylvania's
Alternative Education for Disruptive Youth Program (AEDY) provides a combination of intense,
individual academic instruction and behavior modification counseling in an alternative setting to
assist students in returning successfully to their regular classroom. CUSD is working with Camelot
Schools to provide an AEDY program for students who meet criteria in grades 7-12+. Camelot
utilizes researched based best practices such as the normative classroom and Polsky’s Diamond, for
insights into youth sub-cultures, thus creating a safe and positive school climate. In addition to the
AEDY component of the Camelot program, they are also providing an intensive intervention
program to 75 students at Chester High School who have been identified as being over-aged and
under credited. The Camelot Excel Academy provides an accelerated program where students can
earn high school credits in half the time. This program has provided a platform for students to
reclaim their education and become motivated to succeed, once again.

How CUSD trains staff, parents:

The Chester Upland School District’s Recovery Plan required the administration to ensure and
demonstrate that all students served within the district have access to curriculum; instruction and
assessments aligned to Pennsylvania’s academic standards and related exams. Where needed, utilize
alternative approaches to delivery, including methods (e.g. virtual), use of time (e.g. mastery versus
seat time), and personnel.

The foci for the Chester Upland School District Office of Curriculum and Instruction are, student
achievement, professional growth, data analysis and sustainability of effective instructional
programs and practices. The CUSD’s first priority was to develop, train, and support the
implementation of a standards-aligned curriculum and instructional protocols that are the district-
wide expectations for effective instruction, student engagement, and critical thinking. The CUSD
second priority was to enhance the professional growth of teachers in increasing the reading
capacity of students throughout the instructional day. In addition to providing professional growth
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in the facilitation of higher independent reading levels, The CUSD’s professional growth focuses on
continuous training, in-class support, and specific feedback to enhance instructional practices within
the CUSD. The CUSD third priority is to analyze data to inform instructional practices based on the
instructional needs and learning styles of the children we service. The CUSD ultimate priority is to
create student-centered work environments that foster critical thinking and Socratic questioning, to
scaffold students’ learning.

Implementation of a standards-aligned curriculum and instructional protocols

The CUSD first action was to ensure that every teacher had access to the Pennsylvania Department
of Education’s Standards Aligned System (SAS) website. Teachers and principals were informed,
and are encourage to use, the SAS website to plan and align lessons to eligible content, state
standards, and core standards. The strategy of using the SAS website enables district leaders to
monitor instructional practices and their alignment to grade level expectations. The Director of
Curriculum and instruction was consistent in visiting schools to monitor, model, collaborate, and
provide specific feedback to teachers and principals regarding the instructional expectations of the
district.

The Chester Upland School District (CUSD) was granted the Accountability Block Grant (ABG). We
used the grant for instructional support. The CUSD used to grant to provide Learning Coaches to the
staff and students in grades Kindergarten through eighth. The learning coaches’ responsibilities
include leading grade group meetings, providing professional development, modeling, coaching, and
supporting teachers in the instructional program, and participating in professional development to
enhance their professional growth on current educational practices and theories. The ABG also
enabled the CUSD to provide Collaborative Instructional Partners to continue lessons and facilitate
instruction while teachers participate in grade-group meetings. The strategy of using the
collaborative Instructional Partners to facilitate instruction provides consistency in the students’
instructional program and valuable instructional time is not compromised due to the collaboration
of teachers.

Teacher-made curriculum guides were developed through August 2012, but did not reflect
consistency in vertical and horizontal alignment for all grades. The administration lead by Mr.
Shannon decided to focus on the professional growth of teachers and staff regarding standards-
aligned teaching and learning, the Pennsylvania Department of Educations’ SAS website, and
reflecting on instructional practices to improve students’ learning capacity and assessment
performance with grade-level content. Our goal was to ensure that teachers were professionally
prepared with foundational knowledge prior to curriculum implementation.

The January, 2014 Receiver’s meeting approved the resolution for the development of a curriculum
team who will write a reading and mathematics curriculum for grades Kindergarten through twelve,
for implementation in the 2014-2015 school year. The time frame will enable the formation and
evaluation of the curriculum prior to the beginning of the school year.

The CUSD perform formal and informal School Walkthroughs to monitor the instructional program
and the climate of the schools. The School Walkthrough sessions are two-hour sessions that enable
CUSD leaders to partner with school leaders, and visit classrooms with specific instructional foci.
The foci consist of the CUSD’s Balanced Literacy Framework, student engagement, critical thinking,
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and effective lesson planning and implementation. A collaborative session follows the classroom
visits, as we discuss the areas or strength, areas to develop, and the next action for the schools’ team
and the CUSD leadership team. The School Walkthroughs are aligned to professional development
sessions, instructional protocols communicated to all district personnel, and Pennsylvania’s state
and core standards, inclusive of eligible content.

The CUSD was afforded the Pre-K Counts Grant for five Pre-Kindergarten classrooms. The CUSD has
focused on ensuring that Pre-K students are prepared for Kindergarten, according to the core
standards for Kindergarten. The Pre-K classrooms are located in three elementary schools and are
supported with the grant’s instructional expectations and the CUSD’s instructional expectations. The
strategy of incorporating the Pre-Kindergarten students in a standards-aligned curriculum ensures a
success articulation between Pre-Kindergarten and Kindergarten classes.

Professional Development

The CUSD’s goal is to ensure that we provided professional support for the success and effective
implementation of The CUSD’s instructional expectations. The CUSD discontinued the
implementation of the Success for All Reading Program. We implemented a Balanced Literacy
Framework. The framework provides every student the opportunity to read, write, listen, and speak
using grade-level content and standards, learn and practice the pre-requisite skills for grade level
expectations at their instructional level, and for independently practice the skills and strategies
taught and used at grade and instructional levels. The CUSD ensures that every student group is
supported and monitored for independent reading progress. The CUSD’s leadership Team had to
model the collaboration of various departments to ensure that the instructional program is
consistent and effective for all student groups, students who are challenged with grade-level content
and students who are performing at or above grade level expectations. Teachers experienced a
paradigm shift in the teaching of reading required professional development and implementation to
occur simultaneously. The CUSD provided professional support for the various components on the
Balanced Literacy Framework in stages to ensure effective and sustainable learning and
implementation of each component.

The Pennsylvania Accountability Block Grant enables the CUSD to hire six Collegial Training
Partners (CTPs). The CTPs allow each school, with grades Kindergarten through eight, to participate
in instructionally focused meeting and professional growth sessions aligned to Pennsylvania’s
Department of Education and CUSD’s instructional foci. Each school is allotted a day of instructional
support with CTPs, that will support the administrator in leading instructionally focused lessons.
The CTPs responsibility is to continue the consistency in students’ instructional programs while
teachers have opportunities to learn, analyze, and reflect on students’ data and instructional
practices.

The CUSD partnered with the American Reading Company to provide the resources for collecting
students’ data, monitoring students’ progress, and developing students’ independent reading
capacity. The American Reading Company provided resources to the district through books,
professional development, and collaborative session to determine the needs and trends in individual
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schools and with the CUSD. The CUSD’s Leadership Team participates in monthly collaborative
sessions with the American Reading Company’s Leadership Team. This collaborative session
provides accountability for The CUSD’s partner and the CUSD team in supporting and monitoring
The CUSD’s instructional program.

Data Analysis

An integral component of determining the effectiveness of The CUSD’s work is data analysis. The
CUSD partnered with EdInsight/OnHand Schools to serve as The CUSD data storage, as the data
relates to attendance, standardized assessments, and summative assessments. The students is
grades three through eight participate in Bi-Weekly checkpoints to determine their growth and
performance on short assessments aligned to grade-level eligible content. Teachers use the data
from the assessments to review, re-teach, or to determine the next action for instruction.

Students also participate in quarterly Benchmark Assessments to determine their growth and
performance on specific standards and eligible content. After each Benchmark Assessment, teachers
complete Benchmark Protocols to guide their analysis and interpretation of their students’
performance data. The CUSD’s Director of Curriculum and Instruction review the protocols and
collaborate with the school’s team to determine the next instructional action.

The CUSD’s current independent reading levels data reflect that less that 10% of The CUSD students
in grades Kindergarten through sixth are reading at targeted independent reading levels. The CUSD
current Benchmark data reflect less than 50% of The CUSD students are performing at advanced and
proficient levels on reading/English and mathematics assessments.

We deem it imperative that the district’s leaders are making data based decisions through the use of
students’ data, teachers’ data, and data targets for the end of the school year. Learning Coaches and
principals participate in monthly Instructional Sessions focused on Instructional trends within the
CUSD, schools’ data, and expectations for the district. School leaders also completed PSSA/Keystone
instructional plans to ensure instructional foci aligned to eligible content. The Office of Curriculum
and Instructions’ goals are to ensure that teachers and students are prepared for effective teaching
and learning. The CUSD priorities reflect teacher development, student-centered lessons, and
instructional alignment to Pennsylvania’s academic and core standards.

Date Topics Audience Location

District-Wide Full |[CUSD’s Organization and Expectations:

All District Staff Chester HS
Day PD: [nstruction, Climate, Operations, and Istrict >ta ester
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lAugust 29, 2013

Management

District-Wide Full

Teaching and Monitoring

Pre-K -- 8 Grade

Main Street

November 5, 2013

3000, CUSD ‘s Instructional Protocol

Day PD: Teachers
, School
October 7,2013 High School Staff
Special Educati
Progress Monitoring aﬁzcéa oliias:;)frfl STEM HS
u
\Writing Effective IEP Goals PP
PCA Training: Dealing Effectively , STEM HS
. . PCA’s
with Student Behavior
School Climate
First Responders: Fire Department Teams Chester HS
Protocols Non-Instructional
Staff
District-Wide Half Balianc.ed Literacy, ertmg Effective . ALl District Staff
Day PD: Objectives & Learning Outcomes, Achieve STEM HS

Progress Monitoring/

Special Education &

STEM Library

Concern, Differentiating and Monitoring

Writing Effective Goals Support Staff
IE .
CPR & First Aid Special Education ;0 )
Teachers
School Climate
Emerger.lcy Respon.se Plans: Safety Teams . STEM HS
Evacuation Strategies Non-Instructional
Staff
The Saplet: Documentation and Progress
Monitoring, Providing Interventions to
Improve Students' Performance,
Scheduling Conferences with Parents to
Provide Strategi dS tA f
District-Wide Half | ' >5 a-¢6les and Support Areas o Assigned

School-Based Staff at

Day PD: School
Ay [nstruction (including students with [EPs |Assigned Schools ¢ 00,
December 2, 2013 . Locations
and ELL), Small Group Instruction,
Responding to Reading, Writing in all
content areas, Implementation of the
[nstructional Protocol, and Planning and
Evaluating Effective and Engaging Lessons
Date Topics lAudience Location
District-Wide Half Benchmark Data and Protocols, SAP, the IAssigned
. , School-Based Staff at
Day PD: Implementation of the School's Assiened Schools School
January 6, 2014  |PSSA/Keystone Plan, and the & Locations
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Implementation of the PSSA/Keystone
Countdown Plan.

Special Education

April 7, 2014

lActive Shooter Response

Non-Instructional
Staff

SRA Reading C tive Traini CUSA
eading Corrective Training Teachers
P(}A Training: Deahflg Effectively PCA’s CUSA
with Student Behavior
District-Wide Half [Data Summit with Mutiu Fagbayi
Day PD: Special Education paperwork compliance All District Staff STEM HS
February 3,2014 [Q&A
) Tech Leadership
’(I:‘:ll;nrol(fgi(;lou;gn Roundtable for the 21st Staff STEM HS
u
y in Schools
School Climate
Uniform Incident Reporting / Teams TBD
School-Based Discipline Non-Instructional
Staff
District-Wide Half
D;SyI;]C) idetia Data Summit with Mutiu Fagbayi IALL District Staff Chester LS
March 3, 2014 PSSA/Keystone Administration Training
S .
Bernie Hoffman: Decision-Making for ecur1t3{
o Staff/Climate Chester HS
Students/Accountability
Managers
District-Wide Half John McGuin if;::sl Climate
uin:
Day PD: Chester HS

Date

Topics

Audience

Instructional Sessions
Fourth Thursday of the Month

Principals at
Coaches

lAmerican Reading Company Professional
Development for Teachers
10/16/13,10/22/13,10/28/13,11/4/13,
11/7/13,11/13/13,11/14/13,
11/20/13,11/21/13,12/16/13,12/17 /13,
1/14/14,1/15/14,1/22/14

School-Base
through Eigl
Teachers of

(TBD)

lAmerican Reading Company Professional
Development for Leaders
11/25/13,12/19/12, 2 /24 /14, March-May
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Leadership Professional Development
Third Thursday of the Month

Core Materials
Curriculum Resources
Single School Culture
Literacy Block
PSSA/Keystone Preparation
Informal Observations
Best Practices

Special Education Updates
[nstructional Expectations
Balanced Scorecard

Data Notebooks

Higher Order Questioning
PSSA Plan

Educator Effectiveness

Principals ar
Principals

Date

Topics

Audience

Curriculum and Instruction Professional
Development
2nd and 4th Tuesday of the Month

[nternet Content Filtering &
Website Access Core Materials
Curriculum Resources
Single School Culture
Literacy Block
PSSA/Keystone Preparation
[Informal Observations

Best Practices

Special Education Updates
[nstructional Expectations
Balanced Scorecard

Data Notebooks

Higher Order Questioning
PSSA Plan

Educator Effectiveness

Deputy Supe
Director of (
[nstruction,

Directors, In
Coaches, Spe
Director anc

New Teacher Induction Sessions:
January 8th, February 12th, March 12th,
and April 9th (Make up date: May 14th)

Goal Setting for Students
Lesson Planning

Knowledge of Curriculum
Student Support Services
Supporting the Inclusion Model
Parental Engagement
Community Partnerships
Cooperative Learning

New Teache
and/or CUSI
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New Teacher and Mentor Workshops:

Classroom Management

January 22nd, February, March, April (Make|Classroom Instruction that Works New Teache

up date: May) Culturally Responsive Teaching and/or CUSI
Determined by Needs Assessment

Saturday Program Professional PSSA Test Preparation [nstructiona

Development

Credit Recovery Programs

Saturday Pre
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Assurances

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:

1

Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.

Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.

Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.

Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.

Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.

Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

24 P.S.§1306 and §1306.2 Facilities

Facility Name Facility Type Services Provided By Student Count
Crozer Child Nonresident Crozer Child 83
Adolescent Behavioral Adolescent Behavioral
Unit, Crozer Chester Unit, Crozer Chester
Medical Center Medical Center

Provider of
Educational Services -
Chester Upland School
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District

Least Restrictive Environment Facilities

Facility Name Type of Facility Type of Service Number of Students
Placed

Abraxas Neighboring School ES 1
Districts

Buxmont Academy Other Alternative Placement | 3

Collingdale Community | Special Education ES 5

School Centers

Concept School Other Alternative Placement | 2

Coopertown Neighboring School DHIS 1

Elementary Districts

The County Alternative | Special Education ES 9

School Centers

Delaware County Other Career and Technical 4

Technical High School

Devereux Day School Approved Private AS/PDD, NI, SED 2
Schools

Devereux Kanner Approved Private AS/PDD, NI, SED 2
Schools

Elwyn-Davidson Approved Private AS/PDD, NI, SED, BVIS, | 24
Schools DHIS, ID

George Crothers Approved Private CP, ID, NI 12
Schools

George Hill Neighboring School LS 37

Correctional Institute Districts

Glen Mills School Neighboring School LS 4
Districts

Haverford High School | Neighboring School PS 2
Districts

Hoffman Homes Other LS 2

Kids Peace Other LS 2

Marple Education Special Education AS 3

Center Centers

Overbrook School for Approved Private BVIS 5

the Blind Schools

PA School for the Deaf | Approved Private DHIS 4
Schools

Pathway School Approved Private AS/PDD, NI, SED 3
Schools

Penncrest High School | Neighboring School LS 6

Districts
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Pennington Special Education MDS 3
Centers
Royer-Greaves School | Approved Private BVIS, DHIS 1
for the Blind Schools
Springton Lake Middle | Neighboring School LS 3
School Districts
The Woods School Approved Private NI 1
Schools
Valley Day School Approved Private AS/PDD, NI, SED 1
Schools
Vanguard School Approved Private AS/PDD, NI, SED 4
Schools
Wordsworth Academy | Approved Private AS/PDD, NI, SED 4
Schools
The Pilot School Out-of-State Schools LS 1
Special Education Program Profile
Program Position #1
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade Building Type Support Service Age | Caseload | FTE
Type Range
Chester High A Senior A building in Full-Time Emotional | 13 to 12 1
School High which General Special Support 16
School Education Education
Building programs are Class
operated
Program Position #2
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade Building Type Support Service Age | Caseload | FTE
Type Range
Chester High A Senior A building in Full-Time Emotional | 13 to 12 1
School High which General Special Support 16
School Education Education
Building programs are Class
operated
Program Position #3
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Type Support Service Age | Caseload | FTE
Type Range
Chester High A Senior A building in Full-Time Emotional | 13 to 12 1
School High which General Special Support 16
School Education Education
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Building programs are Class
operated
Program Position #4
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Type Support Service Age | Caseload | FTE
Type Range
Chester High A Senior A building in Full-Time Emotional | 17 to 12 1
School High which General Special Support 20
School Education Education
Building programs are Class
operated
Program Position #5
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Type Support | Service Age | Caseload | FTE
Type Range
Chester High A Senior A building in which | Itinerant | Learning 12 to 12 1
School High School | General Education Support 20
Building programs are

operated

Justification: Although the age range exceeds the expectation, in actuality, during specific class time the range
in age is never out of compliance.

Program Position #6
Operator:School District
PROGRAM SEGMENTS

Location/Building | Grade | Building Type Support Service | Age | Caseload | FTE
Type Range

Chester High A Senior A building in Supplemental Autistic | 16 to 8 1
School High which General | (Less Than80% | Support | 20

School Education but More Than

Building programs are 20%)

operated
Program Position #7
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range

Chester High A Senior A building in Supplemental Learning | 13 to 18 0.9
School High which General | (Less Than 80% | Support 16

School Education but More Than

Building programs are | 20%)

operated

Justification: These caseloads represent a mixture of two organizational patterns for one teacher equaling a
total FTE of one or slightly lower.
Chester High A Senior A building in [tinerant Learning | 13 to 5 0.1
School High which General Support 16

School Education

Building programs are

operated




Program Position #8
Opeartor: School District
PROGRAM SEGMENTS
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Location/Building | Grade | Building Type Support Service | Age | Caseload | FTE
Type Range
Chester High A Senior A building in Supplemental Life 15 to 18 0.9
School High which General | (Less Than 80% Skills 19
School Education but More Than Support
Building programs are | 20%)
operated
Chester High A Senior A building in Itinerant Life 15to 5 0.1
School High which General Skills 19
School Education Support
Building programs are
operated

Justification: These caseloads represent a mixture of two organizational patterns for one teacher equaling a

total FTE of one or slightly lower.

Program Position #9
Operator:School District
PROGRAM SEGMENTS

Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
Chester High A Senior A building in Supplemental Learning | 14 to 15 0.75
School High which General | (Less Than 80% | Support 17
School Education but More Than
Building programs are | 20%)
operated
Chester High A Senior A building in Itinerant Learning | 14 to 12 0.24
School High which General Support 17
School Education
Building programs are
operated
Program Position #10
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
Chester High A Senior A building in Supplemental Learning | 14 to 18 0.9
School High which General | (Less Than80% | Support 17
School Education but More Than
Building programs are | 20%)
operated
Chester High A Senior A building in Itinerant Learning | 14 to 5 0.1
School High which General Support 17
School Education
Building programs are
operated

Program Position #11
Operator:School District
PROGRAM SEGMENTS
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Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
Chester High A Senior A building in Supplemental Learning | 14 to 18 0.9
School High which General | (Less Than80% | Support 17
School Education but More Than
Building programs are | 20%)
operated
Chester High A Senior A building in [tinerant Learning | 14 to 5 0.1
School High which General Support 17
School Education
Building programs are
operated
Program Position #12
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
Chester High A Senior A building in Supplemental Learning | 14 to 18 0.9
School High which General | (Less Than 80% | Support 17
School Education but More Than
Building programs are | 20%)
operated
Chester High A Senior A building in Itinerant Learning | 14 to 5 0.1
School High which General Support 17
School Education
Building programs are
operated
Program Position #13
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
Chester High A Senior A building in Supplemental Learning | 18to 20 1
School High which General | (Less Than80% | Support | 21
School Education but More Than
Building programs are | 20%)
operated
Program Position #14
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
Chester High A Senior A building in Itinerant Learning | 18to 37 0.75
School High which General Support 21
School Education
Building programs are
operated
Chester High A Senior | Abuildingin Supplemental Learning | 18to 5 0.25
School High which General | (Less Than 80% | Support 21
School Education but More Than
Building | programsare | 20%)

operated




Program Position #15
Operator:School District
PROGRAM SEGMENTS
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Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
Chester High A Senior A building in Itinerant Learning | 14 to 37 0.75
School High which General Support 17
School Education
Building programs are
operated
Chester High A Senior A building in Supplemental Learning | 14 to 5 0.25
School High which General | (Less Than 80% | Support 17
School Education but More Than
Building programs are | 20%)
operated
Program Position #16
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
Chester High A Senior A building in [tinerant Learning | 18 to 5 0.1
School High which General Support 21
School Education
Building programs are
operated
Chester High A Senior A building in Supplemental Learning | 18to 18 0.9
School High which General | (Less Than80% | Support | 21
School Education but More Than
Building programs are | 20%)
operated
Program Position #17
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Type Support | Service Age | Caseload | FTE
Type Range
STEM A Senior A building in which | Itinerant | Learning 14 to 50 1
High School | General Education Support 20
Building programs are

operated

Justification: Although the age range exceeds the expectation, in actuality, during specific class time there is
never an age range that is out of compliance.

Program Posibn #18
Operator:School District
PROGRAM SEGMENTS

Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
STEM A Senior A building in Itinerant Learning | 13 to 37 0.75
High which General Support 16
School Education
Building programs are
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operated
STEM A Senior A building in Supplemental Learning | 13to 5 0.25
High which General | (Less Than80% | Support 16
School Education but More Than
Building programs are | 20%)
operated
Program Position #19
Operator:School District
PROGRAM SEGMESI
Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
STEM A Senior A building in Itinerant Learning | 15 to 37 0.75
High which General Support 18
School Education
Building programs are
operated
STEM A Senior A building in Supplemental Learning | 15to 5 0.25
High which General | (Less Than80% | Support 18
School Education but More Than
Building programs are | 20%)
operated
Program Position #20
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
STEM A Senior A building in Supplemental Learning | 14 to 20 1
High which General | (Less Than 80% | Support 18
School Education but More Than
Building programs are | 20%)
operated
Program Position #21
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Type | Support | Service Age | Caseload | FTE
Type Range
Toby Farms An A building in Itinerant | Learning | 10 to 50 1
Elementary which General Support 13
School Education
Building programs are
operated
ProgramPosition #22
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade | Building Type Support Service Age | Caseload | FTE
Type Range
Toby Farms A Middle | A buildingin Supplemental Learning | 12 to 18 0.9
School which General | (Less Than 80% | Support 15
Building | Education but More Than
programs are | 20%)
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operated
Toby Farms A Middle | Abuildingin Itinerant Learning | 12to 5 0.1
School which General Support 15
Building Education
programs are
operated
Program Position #23
Operator:School District
PROGRAMEGMENTS
Location/Building | Grade | Building Type Support Service Age | Caseload | FTE
Type Range
Toby Farms A Middle | Abuildingin Itinerant Learning | 11 to 5 0.1
School which General Support 14
Building | Education
programs are
operated
Toby Farms A Middle | Abuildingin Supplemental Learning | 11to 18 0.9
School which General | (Less Than80% | Support 14
Building | Education but More Than
programs are | 20%)
operated

Justification: These caseloads represent a mixture of two organizational patterns for one teacher equaling a

total FTE of one or slightly lower.

Program Position #24
Operator:School District
PROGRAM SEGMENTS

Location/Building | Grade Building Support Service Age | Caseload | FTE
Type Type Range
Toby Farms A Middle | A buildingin Itinerant Emotional | 11 to 12 0.24
School which General Support 14
Building | Education
programs are
operated
Toby Farms A Middle | A buildingin Supplemental Emotional | 11 to 15 0.75
School which General | (Less Than 80% | Support 14
Building | Education but More Than
programs are | 20%)
operated
Program Position #25
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade | Building Type Support Service | Age | Caseload | FTE
Type Range
Toby Farms A Middle | A buildingin Supplemental Life 11 to 20 1
School which General | (Less Than 80% Skills 14
Building Education but More Than Support
programs are 20%)
operated

Program Position #26
Operator:School District
PROGRAM SEGMENTS
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Location/Building | Grade | Building Type Support Service | Age | Caseload | FTE
Type Range
Toby Farms A Middle | A building in Supplemental Autistic | 11 to 8 1
School which General | (Less Than 80% Support | 14
Building Education but More Than
programs are 20%)
operated
Program Position #27
Operator:School District
PROGRAM SEGMENTS
Location/Building | Grade | Building Type Support Service Age | Caseload | FTE
Type Range
Toby Farms A Middle | A buildingin Itinerant Learning | 11 to 5 0.1
School which General Support 14
Building Education
programs are
operated
Toby Farms A Middle | Abuildingin Supplemental Learning | 11to 18 0.9
School which General | (Less Than80% | Support 14
Building Education but More Than
programs are | 20%)
operated
Program Position #28
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service Age | Caseload | FTE
Type Type Range
Toby Farms An A building in | Itinerant Emotional | 9 to 12 0.24
Elementary | which Support 12
School General
Building Education
programs
are operated
Toby Farms An A building in | Supplemental Emotional | 9to 15 0.75
Elementary | which (Less Than Support 12
School General 80% but More
Building Education Than 20%)
programs
are operated
Program Position #29
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
Toby Farms An A building in | Itinerant Learning | 10 to 5 0.1
Elementary | which Support | 12
School General
Building Education
programs are
operated
Toby Farms An A building in | Supplemental Learning | 10 to 18 0.9
Elementary | which (Less Than 80% | Support | 12
School General but More Than
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Building Education 20%)
programs are
operated
Program Position #30
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service Age | Caseload | FTE
Type Type Range
Toby Farms An A building in | Itinerant Emotional | 8to 12 0.24
Elementary | which Support 10
School General
Building Education
programs
are operated
Toby Farms An A building in | Supplemental Emotional | 8to 15 0.75
Elementary | which (Less Than Support 10
School General 80% but More
Building Education Than 20%)
programs
are operated
Program Position #31
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
Toby Farms An A building in | Itinerant Learning | 8to 10 | 5 0.1
Elementary | which Support
School General
Building Education
programs are
operated
Toby Farms An Abuilding in | Supplemental Learning | 8to 10 | 18 0.9
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #32
Operator:School District
PROGRAM SEGMESI
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
Toby Farms An A building in | Itinerant Learning | 8to 10 | 5 0.1
Elementary | which Support
School General
Building Education
programs are
operated
Toby Farms An A building in | Supplemental Learning | 8to 10 | 18 0.9
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)

programs are
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operated

Program Position #33

Operator:School District
PROGRAM SEGMENTS

Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
Main Street An A building in | Itinerant Learning | 9to11 | 5 0.1
Elementary | which Support
School General
Building Education
programs are
operated
Main Street An Abuilding in | Supplemental Learning | 9to11 | 18 0.9
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #34
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
Main Street An A building in | Itinerant Learning | 5to 8 12 0.24
Elementary | which Support
School General
Building Education
programs are
operated
Main Street An A building in | Supplemental Learning | 5to8 | 15 0.75
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #35
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service Age | Caseload | FTE
Type Type Range
CUSA An A building in | Supplemental Learning | 5to7 | 8 1
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #36
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
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Type Type Range
CUSA An A building in | Supplemental Autistic [ 6to8 | 8 1
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #37
Operator:School District
PRARAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
CUSA An A building in | Supplemental Autistic | 5to 7 8 1
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #38
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
CUSA An A building in | Supplemental Autistic [ 9to11 | 8 1
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #39
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
CUSA An Abuilding in | Itinerant Learning | 5to8 |5 0.1
Elementary | which Support
School General
Building Education
programs are
operated
CUSA An Abuilding in | Supplemental Learning | 5to8 | 18 0.9
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #40
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
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Type Type Range
CUSA An A building in | Itinerant Learning | 8to11 | 5 0.1
Elementary | which Support
School General
Building Education
programs are
operated
CUSA An Abuilding in | Supplemental Learning | 8to 11 | 18 0.9
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #41
Operator School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
Stetser An A building in | Itinerant Learning | 9to 12 | 5 0.1
Elementary | which Support
School General
Building Education
programs are
operated
Stetser An Abuilding in | Supplemental Learning | 9to12 | 18 0.9
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #42
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
Stetser An Abuilding in | Itinerant Learning | 6to8 |5 0.1
Elementary | which Support
School General
Building Education
programs are
operated
Stetser An A buildingin | Supplemental Learning | 6to8 | 18 0.9
Elementary | which (Less Than 80% | Support
School General but More Than
Building Education 20%)
programs are
operated
Program Position #43
Operator:School District
PROGRAM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
Stetser An A building in | Supplemental Life 5to7 | 20 1
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Elementary | which (Less Than 80% | Skills
School General but More Than Support
Building Education 20%)
programs are
operated
Program Position #44
Operator:School District
PROGRM SEGMENTS
Location/Building Grade Building Support Service | Age | Caseload | FTE
Type Type Range
Stetser An A building in | Supplemental Life 8to 10 | 20 1
Elementary | which (Less Than 80% | Skills
School General but More Than Support
Building Education 20%)
programs are
operated
Special Education Support Services
Support Service Location Teacher FTE
Assistant Superintendent for Administration Building 1
Pupil Service and Special
Education
Director of Secondary Special Toby Farms 1
Education and Programming
Supervisor of Special Education | Toby Farms 1
Elementary
Psychologists Various Buildings 3
Social Workers Various Buildings 3
Speech Therapists Various Buildings 2
IEP Compliance Coordinator, Administration Building 1
Out of District Case Manager
Personal Care Assistants Various Buildings 41
Access Secretary Administration Building 1
Program Coordinator Administration Building 1
File Clerk Administration Building 1
Counselors Various Buildings 3
Classroom Teaching Assistants | Various Buildings 14
Special Education Contracted Services
Special Education Contracted Operator Amt of Time per Week

Services
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Occupational Therapist Outside Contractor 5 Days
Physical Therapist Outside Contractor 15 Hours
Speech and Language Therapist | Outside Contractor 5 Days
Hearing Therapist Intermediate Unit 6 Hours
Vision Therapist Intermediate Unit 2 Hours
Behavioralist Intermediate Unit 3 Hours
Dr. Linton Williams Outside Contractor 10 Hours
PCA and Bus Aides Outside Contractor 50 Hours
Nursing Services Outside Contractor 60 Hours
Dr. Fanning - Medical Services Outside Contractor 10 Hours
Social Workers Outside Contractor 40 Hours
Clerical Outside Contractor 40 Hours
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District Level Plan

Special Education Personnel Development

Autism
Description

In order to provide appropriate programming for all Autistic students in the
Chester Upland School District, the district provides personnel development to
all staff that provides educational services to this population. The training is
provided to facilitate differentiated instruction across all curricular areas.
Below is a specific description of these trainings.

¢KS / KSAGSN) ! LXIFIYyR {OK22ft 5A&adNRC
to ensure and demonstrate that all students served within the district have

I 00Saa (2 OdzNNRA Odzt dzYT Ay aidNHzOGAz2Y
academic standards and related exams. Where needed, utilize alternative
approaches to delivery, including methods (e.g. virtual), use of time (e.g.
mastery versus seat time), and personnel.

The foci for the Chester Upland School District Office of Curriculum and
Instruction are, student achievement, professional growth, data analysis and
adzadlFAylroAtAGe 2F STFFSOGAGS AyaidN
priority is to develop, train, and support the implementation of a standards-
aligned curriculum and instructional protocols that are the district-wide
expectations for effective instruction, student engagement, and critical

thinking. The CUSD second priority is to enhance the professional growth of
teachers in increasing the reading capacity of students throughout the
instructional day. In addition to providing professional growth in the
FFEOAEAGFGAZ2Y 2F KAIKSNI AYRSLISYRSY
growth focuses on continuous training, in-class support, and specific feedback
to enhance instructional practices within the CUSD. The CUSD third priority is

to analyze data to inform instructional practices based on the instructional
needs and learning styles of the students we service. The CUSD ultimate

priority is to create student-centered work environments that foster critical
GKAY1AYy3 FYR {20N}XGAO jdzSaGA2yAy3

Implementation of a standardsaligned curriculum and instructioal
protocols

The CUSD first action was to ensure that every teacher had access to the
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t Syyaetdryial 5SLINIYSyd 2F 9RdzOI
website. Teachers and principals were informed, and are encourage to use,

the SAS website to plan and align lessons to eligible content, state standards,
and core standards. The strategy of using the SAS website enables district
leaders to monitor instructional practices and their alignment to grade level
expectations. The Director of Curriculum and instruction was consistent in
visiting schools to monitor, model, collaborate, and provide specific feedback

to teachers and principals regarding the instructional expectations of the
district.

The Chester Upland School District (CUSD) was granted the Accountability
Block Grant (ABG). We used the grant for instructional support. The CUSD used
the grant to provide Learning Coaches to the staff and students in grades
YAYRSNHI NGSY GKNRddAK SAIKGKD ¢KS
leading grade group meetings, providing professional development, modeling,
coaching, and supporting teachers in the instructional program, and
participating in professional development to enhance their professional
growth on current educational practices and theories. The ABG also enabled
the CUSD to provide Collaborative Instructional Partners to continue lessons
and facilitate instruction while teachers participate in grade-group meetings.
The strategy of using the collaborative Instructional Partners to facilitate
instrdzZOU A2y LINRPOARSA O2yaAraidSyode Ay
valuable instructional time is not compromised due to the collaboration of
teachers.

Teacher-made curriculum guides were developed through August 2012, but

did not reflect consistency in vertical and horizontal alignment for all grades.
The administration, lead by Mr. Shannon, decided to focus on the professional
growth of teachers and staff regarding standards-aligned teaching and

f SENYAY3A:L GKS t Syyaef gl yuebsiteSasLI NIi
NEFESOGAYT 2y AyauNdzOGAz2yl f LINI O
assessment performance with grade-level content. The goal was to ensure

that teachers were professionally prepared with foundational knowledge prior
to curriculum implementation.

z

G GKS WFydzr NB wanmn wSOSA@GSNRA YS
a curriculum team who will write a reading and mathematics curriculum for
grades Kindergarten through twelve, for implementation in the 2014-2015
school year was approved. The time frame will enable the formation and
evaluation of the curriculum prior to the beginning of the school year.

A A A~ z
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Person Responsible
Start Date
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expectations. The CUSD discontinued the implementation of the Success for

All Reading Program. The program, Balanced Literacy Framework, was
implemented. The framework provides every student the opportunity to read,
write, listen, and speak using grade-level content and standards. It allows
students to learn and practice the pre-requisite skills for grade level
expectations at their instructional level, and for independently practice the
skills and strategies taught and used at grade and instructional levels. The

CUSD ensures that every student group is supported and monitored for
AYRSLISYRSY:G NBEFRAY3I LINPINBaad ¢KS
collaboration of various departments to ensure that the instructional program

is consistent and effective for all student groups, students who are challenged
with grade-level content and students who are performing at or above grade
level expectations. Teachers experienced a paradigm shift in the teaching of
reading required professional development and implementation to occur
simultaneously. The CUSD provided professional support for the various
components on the Balanced Literacy Framework in stages to ensure effective
and sustainable learning and implementation of each component.

The Pennsylvania Accountability Block Grant enables the CUSD to hire six
Collegial Training Partners (CTPs). The CTPs allow each school, with grades
Kindergarten through eight, to participate in instructionally focused meeting
and professional growth sessions aligneR (12 t Syyaeft g yAl
9RdzOF GA2Y | yR [/ ! {EBcRsthodkiyabotteNddyibfA 2 y |
instructional support with CTPs, that will support the administrator in leading
instructionally focused lessons. The CTPs responsibility is to continue the
O2yaAraitSyoOe Ay aiddzRSydaQ AyaidNHzOU
2LILR NI dzyAGASEa G2 €SFENYys FylfelsSs
practices.

The CUSD partnered with the American Reading Company to provide the
resourcesforcollSOUAY 3 a0dzRSYGaQ RFEGEZI Y2y
RSOSt2LIAY3I alGdzRSYy(aQ ATheRBetidsnRéadng (i
Company provided resources to the district through books, professional
development, and collaborative session to determine the needs and trends in
individual schools and withtheCUSD. ¢ KS /! { 5Qa [ SI RSN
participates in monthly collaborative sessions with the American Reading

I 2YLI y& Qa [ S IThsSoNdhokafivedesdioS provides

I O02dzy G 0 Af A (a@tnefaiddiide QUBDFeant in sfippodidg arld)
Y2YAU2NRY3I GKS /! {5Q4 AyadaNHzOGA2Y
Andria Saia and Malika Savory-Brooks

7/1/2014



End Date

Program Area(s)
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6/30/2017
Professional Education, Teacher Induction, Special Education, Gifted Education,

Educational Technology

Professional Development Details

Hours Per Session

3.0

# of Sessions

69

# of Participants Per Sessiq

350

Provider

School District and Private Providers

Provider Type

For Profit Company

PDE Approved

Yes

Knowledge Gain

This section is optional.

Research & Best Practices
Base

This section is optional.

For classroom teachers,
school counselors and
education specialists

9y KIyO0Sa GKS SRdzOI 62NRna 02y
SRdzOl G 2 NIdor axfgBnh T A OF (

LYONBIasSa GKS SRdzOI G42NRa
effective practice, with attention given to interventions for struggling
students.

Provides educators with a variety of classroom-based assessment
skills and the skills needed to analyze and use data in instructional
decision-making.

Empowers educators to work effectively with parents and
community partners.

aSt

For school or LEA
administrators, and other
educators seeking
leadership roles

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
FNE FfA3IYySR G2 SIFOK 204KSNJ I &

Provides leaders with the ability to access and use appropriate
data to inform decision-making.

Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.

Instructs the leader in managing resources for effective results.

g9

Training Brmat

LEA Whole Group Presentation
Series of Workshops

School Whole Group Presentation
Professional Learning Communities
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Participant Roles

Classroom teachers

Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir
School counselors
Paraprofessional

New Staff

Other educational specialists
Related Service Personnel
Parents

Grade Levels

Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)

High (grades 9-12)

Follow-up Activities

Team development and sharing of content-area lesson

implementation outcomes, with involvement of administrator and/or

peers

Analysis of student work, with administrator and/or peers
Creating lessons to meet varied student learning styles
Peer-to-peer lesson discussion

Lesson modeling with mentoring

Joint planning period activities

Journaling and reflecting

Evaluation Methods

Classroom observation focusing on factors such as planning and

preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.

Student PSSA data

Standardized student assessment data other than the PSSA
Classroom student assessment data

Participant survey

Review of participant lesson plans

Review of written reports summarizing instructional activity

Behavior Support
Description
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Chester Upland School District is replicating successful programs, evidence
based models, and PDE sponsored initiatives aggressively in the scope and
sequence of its new k-12+ educational platform. Two major focal points in this
reformation effort, are the mindfulness of LRE, as well as providing high quality
options for a wide range of students within the CUSD. Further, CUSD has been
working closely with PDE, PaTTAN, DCIU and Crozer Keystone, to strengthen
and grow existing special education programming. To this end, CUSD has had a
steady growth in overall enrollment, as well as a continual flow of newly
enrolled special education students, coming from local charter and online
schools.

A major highlight of Chester Upland School District's continuing program
development in Special Education continues to be a strong emphasis on
ensuring that a free appropriate public education in the Least Restrictive
Environment is provided to all students consistent with federal and state
legislation, as well as with such judicial milestones as Oberti and Gaskin. With
the assistance of the Delaware County Intermediate Unit (DCIU), the
Pennsylvania Training & Technical Assistance Network (PaTTAN), lecturers
whose specialties are special education, special education law, and behavior,
the District has focused programs and staff developments on Least Restrictive
Environment, inclusionary practices, Rtl, compliance and the use of
supplementary aids and services.

The Chester Upland School District promotes the cognitive, social, and
emotional development of its students. Its goal is to proactively provide
students with opportunities to successfully access an appropriate education
and develop social skills that will allow them to successfully integrate into any
setting. Teachers are expected to utilize classroom management strategies
that provide the necessary structure and predictability that are necessary in
creating positive school environment. Each teacher is expected to create a
classroom management plan with student input so that rules and expectations
are not only posted, but meaningful to them. Each school's plan is
comprehensive in nature and demonstrates the initial stages of viewing
behavioral infractions as teachable moments that can be used to educate
students. The elementary schools within the district provide character
education to students to teach them empathy, respect, cooperation,
trustworthiness, integrity, personal responsibility and respect for themselves
and others. Further, the Elementary and Middle Schools in CUSD have active
SWPBSP (School Wide Positive Behavior Support Plans) in place, or developing.
With each schools plan, norms are taught and reinforced by rewarding
students for their positive behavior. For example, Toby Farms School has
AyaadAaGdzwiSR | a0OKz22ft 6ARS AyOSyidAcg
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the halls, promoting an expectation of safety and calm, within the building.

Social skills instruction is incorporated into character education to teach all
students how to behave appropriately and provide opportunities to celebrate
each other for making good choices. Several additional layers of support are
available for students who require more intensive interventions to help them
remain in the least restrictive environment. These include: opportunities to
problem solve issues with the guidance of social workers, counselors and
behavior health liaisons as well as positive solutions identified by the school's
SAP Team to help each student remain in the least restrictive environment. In
addition, the district has in place Climate Managers at each school to lend
positive support to the learning environment.

Student achievement is celebrated within the character education and
citizenship component of all district programs. The character education
program encourages students to build relationships with each other, and
repair and restore relationships that are damaged. Students are provided with
the necessary tools to build character, problem solve appropriately, increase
self- esteem, increase citizenship, and create a sense of belonging. These
opportunities allow students to set, monitor and achieve individual and class
goals. Further, CUSD report cards also have citizenship grades alongside each
academic score, to emphasize the importance of school norms and meeting
positive behavior support expectations.

Behavioral management strategies and tools, such as Functional Behavioral
Assessments, Behavior Intervention Plans and Positive Behavior Support Plans,
self-monitoring strategies, conflict resolution, youth court, and behavior
contracts are utilized when students require individualized behavior plans.
These plans serve as a mechanism to support students who have disabilities
and require specific interventions to address behaviors that interfere with
learning by utilizing positive reinforcements and techniques. Explicit training
and professional development was given to each teacher, during the opening
to the school year 13-14. Each teacher was given a Special Education policies
and procedures binder, complete with annotated and sample behavior plans,
FBA, and data collection forms. Chester Upland School District has also
created a full-time Emotional Support program in the district, complete with
Mental Health support from Crozer Keystone, which utilized School Wide
Positive Behavior Support. This first year program, The Clipper Academy, is
aimed at providing a high quality education for students who would otherwise
need to be serviced in out of district placements. Clipper academy offers
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tenants of School Wide Positive Behavior Support, intensive mental health
support, psychiatric services, medication management and transition skill
development. In year one, Clipper Academy has successfully transitioned 10
students back into a district run program, when they were in alternative
settings for SY13 at a savings to the district. Students at Clipper Academy
receive group and individual counseling on a daily basis, as well as transition
skills aimed at improving post-secondary outcomes. Students participate in a
typical SWPBS system, where daily point sheets are used to collect data on
student behavior, used to modify IEPs and positive behavior support plans.
Close collaboration with 4 fulltime clinicians and a part-time Psychiatrist,
ensure execution of student treatment plans and entire family support for
these clients.

CUSD has also added an AEDY component to its in-district scope of
programming. Pennsylvania's Alternative Education for Disruptive Youth
Program (AEDY) provides a combination of intense, individual academic
instruction and behavior modification counseling in an alternative setting to
assist students in returning successfully to their regular classroom. CUSD is
working with Camelot Schools to provide an AEDY program for students who
meet criteria in grades 7-12+. Camelot utilizes researched based best practices
ddzOK Fa GKS y2NXIGAGS OflaaNR2yY |
sub-cultures, thus creating a safe and positive school climate. In addition to the
AEDY component of the Camelot program, they are also providing an intensive
intervention program to 75 students at Chester High School who have been
identified as being over-aged and under credited. The Camelot Excel Academy
provides an accelerated program where students can earn high school credits
in half the time. This program has provided a platform for students to reclaim
their education and become motivated to succeed, once again.

The district believes measurable behavioral outcomes are an actual
component of high quality education. To that end, the district requires all
teachers, where appropriate, to identify outcomes, chart behavior and utilize
data in teaching. All IEPs and behavior plans will have measurable outcomes.
The Delaware County Intermediate Unit, PaTTan and attorneys representing
the school district have assisted with this objective.



Person Responsible
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The school district has partnered with The Delaware County Intermediate Unit
#25 (DCIU) for behavioral support in the areas of FBA, observation and team
planning, training was also offered to all regular education, special education
and support staff for safety cares (safe crisis management training).

PaTTAN is utilized for behavior modification programs in our Autistic Support
classrooms. PaTTAN also provides verbal behavior training and support for
writing effective behavior plans.

Crozer Keystone has been partnered with for mental health support and
psychiatric services for the Clipper Academy at Chester High School.

These individuals play an integral part in creating positive, schoolwide culture
and climate. They provide individual and group support to students who need
services as designated in their IEPs, serve as support to classroom teachers,
and participate in SAP Team meetings to offer their professional expertise in
determining therapeutic plans to promote student success.

Some of the techniques that are used by teachers to de-escalate problematic
behavior and inappropriate choices include: verbal redirection, teacher-
student conferences and completion of behavior management sheets (SODAS,
Think it Through, Peace Path, and Problem Solving Forms) to allow students to
process their problems and conflicts. Town Hall Meetings, which are
AYO2NLIR NI SR Ayid2z GKS /FYSt20 {OK
as well as the district wide "Getting Along Together Curriculum" to allow
students to resolve problems with and seek solutions from their peers in a
structured, teacher-directed format. When these school wide positive
behavioral strategies prove to be ineffective with some students, additional
interventions are provided for them. They may include the following
techniques: use of self-regulating charts, deep breathing exercises, mental
exercises, mental exercises to reduce frustration, and time with the school
social worker, counselor, and psychologist to reflect on situations and role play
expected student behavior. Behavior Intervention Plans are developed for
students who have chronic behavior problems whose behavior impedes their
learning or the learning of classmates.
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Start Date 1/30/2014
End Date 1/30/2014
Program Area(s) Special Education

Professional Development Details

Hours Per Session

# of Sessions

# of Participants Per Session

Provider

1
1
1
1

Provider Type

School Entity

PDE Approved

No

Knowledge Gain

This is an optional narrative for Special Education.

Research & Best Practices Base

This is an optional narrative for Special Education.

For classroom teachers, school
counselors and education specialists

iKS

9YyKIyOS S
2 N O S NJi

RdzOI (2 ND&
area of the educl (i ATA

a
Da TAOL GA2)

For school or LEA administrators, and
other educators seeking leadership
roles

Instructs the leader in managing resources for
effective results.

Training Format

LEA Whole Group Presentation

Participant Roles

Classroom teachers

Grade Levels

Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)

High (grades 9-12)

Follow-up Activities

Team development and sharing of content-area
lesson implementation outcomes, with involvement of
administrator and/or peers

Evaluation Methods

Standardized student assessment data other than the
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PSSA

Paraprofessional
Description

Chester Upland School District is replicating successful programs, evidence
based models, and PDE sponsored initiatives aggressively in the scope and
sequence of its new k-12+ educational platform. Two major focal points in this
reformation effort, are the mindfulness of LRE, as well as providing high quality
options for a wide range of students within the CUSD. Further, CUSD has been
working closely with PDE, PaTTAN, DCIU and Crozer Keystone, to strengthen
and grow existing special education programming. To this end, CUSD has had a
steady growth in overall enrollment, as well as a continual flow of newly
enrolled special education students, coming from local charter and online
schools.

A major highlight of Chester Upland School District's continuing program
development in Special Education continues to be a strong emphasis on
ensuring that a free appropriate public education in the Least Restrictive
Environment is provided to all students consistent with federal and state
legislation, as well as with such judicial milestones as Oberti and Gaskin. With
the assistance of the Delaware County Intermediate Unit (DCIU), the
Pennsylvania Training & Technical Assistance Network (PaTTAN), lecturers
whose specialties are special education, special education law, and behavior,
the District has focused programs and staff developments on Least Restrictive
Environment, inclusionary practices, Rtl, compliance and the use of
supplementary aids and services.

(e
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expectations. The CUSD discontinued the implementation of the Success for

[N

All Reading Program. We implemented a Balanced Literacy Framework. The
framework provides every student the opportunity to read, write, listen, and
speak using grade-level content and standards, learn and practice the pre-
requisite skills for grade level expectations at their instructional level, and for
independently practice the skills and strategies taught and used at grade and
instructional levels. The CUSD ensures that every student group is supported
and monitoredf2 NJ A Y RSLISY RSy G NBIFRAY 3 LINE
had to model the collaboration of various departments to ensure that the
instructional program is consistent and effective for all student groups,
students who are challenged with grade-level content and students who are
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performing at or above grade level expectations. Teachers experienced a
paradigm shift in the teaching of reading required professional development
and implementation to occur simultaneously. The CUSD provided professional
support for the various components on the Balanced Literacy Framework in
stages to ensure effective and sustainable learning and implementation of
each component.

The Pennsylvania Accountability Block Grant enables the CUSD to hire six
Collegial Training Partners (CTPs). The CTPs allow each school, with grades
Kindergarten through eight, to participate in instructionally focused meeting
YR LINPFSaaraz2ylt ANRPgGK aSaairzya
9RdAzOF GA2Y YR /! {5Qa A \btedNdtedy afi 2 y |
instructional support with CTPs, that will support the administrator in leading
instructionally focused lessons. The CTPs responsibility is to continue the
Oz2zyaAraiSyode Ay aiddzRSydiaQ AyadNHOU
opportunitiesi 2 £ S Ny = Fylftel S FyR NBFC
practices.

The CUSD partnered with the American Reading Company to provide the
NBaz2dz2NOSa FT2N O2ftt SOGAy3a adGddzRSy i a
RS@OSt 2L Y3 &l deR&diigicdpity. Ahé Rntericks WeRdthy
Company provided resources to the district through books, professional
development, and collaborative session to determine the needs and trends in
AYRAQDGARdIzZr f &aOK22fta YR 6AGK (GKS /
participates in monthly collaborative sessions with the American Reading
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Paraprofessional support and training has been provided with the same
frequency and duration as that for professional staff. More so now, than ever,
CUSD support staff and paraprofessionals have been given the tools to
successfully monitor and support our students by: collecting data, providing
interventions, classroom supports, communication and collaboration with all
professional staff.



Person Responsible
Start Date
End Date

Program Area(s)

Professional Developm
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Paraprofessionals have been given direct training by classroom teachers and
school administration on the various new curricular programs being offered in
CUSD. Paraprofessionals have been participating in all new special education
initiatives for special education, as well. Participation in "boot camp" for
successful data collection and program implementation at PaTTAN, to being
trained in SRA corrective reading and American Reading Company initiatives.
Para Professionals have also relieved direct instruction training on new policies
and procedures for CUSD, complete with best practice and ongoing dialogue
about how to be efficient in any assignment. Further, and in addition to
monthly, weekly and ongoing training models, all paraprofessionals were
offered a free CPR and Safety Cares (safe crisis management) training to fulfill
their Highly Qualified professional development requirement.

1/30/2014
1/30/2014
Special Education

ent Details

Hours Per Session

1

# of Sessions

1

# of Participants Per Sessiol 1

Provider 1
Provider Type School Entity
PDE Approved No

Knowledge Gain

This is an optional narrative for Special Education.

Research & Best Practices | This is an optional narrative for Special Education.

Base

For classroom teachers,
school counselors and
education specialists

Enhancesthe SRdzOl (i 2 NR &
SRdzO 62 NnR& OSNIATFAOL

= O
> N
N <,
\<‘ (et
w
N <
prd (et
(]
—_——
Q<

o NY

For school or LEA

Provides the knowledge and skills to think and plan strategically,

administrators, and other ensuring that assessments, curriculum, instruction, staff professional

educators seeking
leadership roles

education, teaching materials and interventions for struggling students
FNBE FfA3IySR G2 SHFOK 20KSNJ I a ¢
standards.
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Training Format

LEA Whole Group Presentation

Participant Roles

Classroom teachers

Grade Levels

Elementary - Primary (preK - grade 1)

Follow-up Activities

Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers

Evaluation Methods

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.

Reading NCLB #1

Description

¢CKS / KSAaGSNI | LX Iy RryBla®féddiged the adiniisirdthinC
to ensure and demonstrate that all students served within the district have
 00S&aa (2 OdzNNA Odzf dzYT Ay adNHzOGA2Y
academic standards and related exams. Where needed, utilize alternative
approaches to delivery, including methods (e.g. virtual), use of time (e.g.
mastery versus seat time), and personnel.

The foci for the Chester Upland School District Office of Curriculum and
Instruction are, student achievement, professional growth, data analysis and
adzadlAylroAtAGe 2F STFFSOGAGS AyaidN
priority was to develop, train, and support the implementation of a standards-
aligned curriculum and instructional protocols that are the district-wide
expectations for effective instruction, student engagement, and critical

thinking. The CUSD second priority was to enhance the professional growth of
teachers in increasing the reading capacity of students throughout the
instructional day. In addition to providing professional growth in the
FILOATAGIOARZ2Y 2F KAIKSNI AYRSLISYRSY
growth focuses on continuous training, in-class support, and specific feedback
to enhance instructional practices within the CUSD. The CUSD third priority is
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to analyze data to inform instructional practices based on the instructional
needs and learning styles of the children we service. The CUSD ultimate

priority is to create student-centered work environments that foster critical
thinkingandSocrk GA O 1jdzSaGA2yAy3as (2 &aolF FF

Implementation of a standardsaligned curriculum and instructional
protocols

The CUSD first action was to ensure that every teacher had access to the

t Syyaet dryial 5SLI NIYSy( ByFtenQRYzO
website. Teachers and principals were informed, and are encourage to use,

the SAS website to plan and align lessons to eligible content, state standards,
and core standards. The strategy of using the SAS website enables district
leaders to monitor instructional practices and their alignment to grade level
expectations. The Director of Curriculum and instruction was consistent in
visiting schools to monitor, model, collaborate, and provide specific feedback

to teachers and principals regarding the instructional expectations of the
district.

The Chester Upland School District (CUSD) was granted the Accountability
Block Grant (ABG). We used the grant for instructional support. The CUSD used
to grant to provide Learning Coaches to the staff and students in grades
YAYRSNHINISY GKNRddzZAK SAIKGKDP ¢KS
leading grade group meetings, providing professional development, modeling,
coaching, and supporting teachers in the instructional program, and
participating in professional development to enhance their professional
growth on current educational practices and theories. The ABG also enabled
the CUSD to provide Collaborative Instructional Partners to continue lessons
and facilitate instruction while teachers participate in grade-group meetings.
The strategy of using the collaborative Instructional Partners to facilitate
AYaiNdzOGA2y LINPOARSAE Oz2yaAraidSyoe
valuable instructional time is not compromised due to the collaboration of
teachers.

Teacher-made curriculum guides were developed through August 2012, but

did not reflect consistency in vertical and horizontal alignment for all grades.
The administration lead by Mr. Shannon decided to focus on the professional
growth of teachers and staff regarding standards-aligned teaching and

f SENYyAY3I:T GKS tSyyaeftgryal 5SLI NI
NBFftSOGAYT 2y AyailiNdHzOGA2ylf LINT O
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assessment performance with grade-level content. Our goal was to ensure that
teachers were professionally prepared with foundational knowledge prior to
curriculum implementation.

(e

¢CKS WIydzZd NESXS Hamn wSOSA@GSNDa YSS
development of a curriculum team who will write a reading and mathematics
curriculum for grades Kindergarten through twelve, for implementation in the
2014-2015 school year. The time frame will enable the formation and
evaluation of the curriculum prior to the beginning of the school year.

¢ KS /! { 5 QehsuratBat vie prdviled professional support for the
4dz00Saa yR STFFSOGAGS AYLX SYSyil
expectations. The CUSD discontinued the implementation of the Success for

[atN

All Reading Program. We implemented a Balanced Literacy Framework. The
framework provides every student the opportunity to read, write, listen, and
speak using grade-level content and standards, learn and practice the pre-
requisite skills for grade level expectations at their instructional level, and for
independently practice the skills and strategies taught and used at grade and
instructional levels. The CUSD ensures that every student group is supported
YR Y2YyA(G2NBR FT2NJ AYRSLISYRSyi NBI
had to model the collaboration of various departments to ensure that the
instructional program is consistent and effective for all student groups,
students who are challenged with grade-level content and students who are
performing at or above grade level expectations. Teachers experienced a
paradigm shift in the teaching of reading required professional development
and implementation to occur simultaneously. The CUSD provided professional
support for the various components on the Balanced Literacy Framework in
stages to ensure effective and sustainable learning and implementation of
each component.

The Pennsylvania Accountability Block Grant enables the CUSD to hire six
Collegial Training Partners (CTPs). The CTPs allow each school, with grades
Kindergarten through eight, to participate in instructionally focused meeting
YR LINPFSaaAz2ylf INRPGOUK aSaarzya
9RdzOF GA2Y YR /!'{5Qa AyaidaNWzGA2YI
instructional support with CTPs, that will support the administrator in leading
instructionally focused lessons. The CTPs responsibility is to continue the
O2yairaiSyoOe Ay aiddzRSydaQ AyadidNHzOU
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practices.

The CUSD partnered with the American Reading Company to provide the

NE&a2dNDSa F2NJ 021t SOGAy3a aitdRSyda
RSGSt2LIAYy3 aGdzRSydiaQ AYyRSLISYRSyl

Company provided resources to the district through books, professional

development, and collaborative session to determine the needs and trends in
AYRAQDGARdIzZrf &aOKz22fta FyR gAGK GKS /

participates in monthly collaborative sessions with the American Reading

[ 2YLI yeé Qa [ SKhik ShbBofstivd sesstorbproYides accountability

F2NJ ¢KS /! {5Qa LINIYSNI YR (KS
/' {5Q& AyaldNHzGAZ2Yylf LINBIANI YD
Andria Saia and Malika Savory-Brooks

7/1/2014

6/30/2017

I

Professional Education, Teacher Induction, Special Education, Gifted Education,

Educational Technology

Professional Development Details

Hours Per Session

3

# of Sessions

69

# of Participants Per Sessig 350

Provider School District and Private Providers
Provider Type For Profit Company
PDE Approved Yes

Knowledge Gain

This is an optional narrative for Special Education.

Research & Best Practices | This is an optional narrative for Special Education.

Base

For classroom teachers,
schoolcounselors and
education specialists

9yKIyOSa G(KS SRdzOF G2NRa O

LYONBIasSa GKS SRdzOI G2 NRa
effective practice, with attention given to interventions for struggling
students.

skills and the skills needed to analyze and use data in instructional
decision-making.
Empowers educators to work effectively with parents and

2 v
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Provides educators with a variety of classroom-based assessment
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community partners.

For school or LEA
administrators, and other
educators seeking
leadership roles

Provides the knowledge and skills to think and plan strategically,
ensuring that assessments, curriculum, instruction, staff professional
education, teaching materials and interventions for struggling students
FNE FfA3IySR G2 SFOK 204KSNJIa ¢S

Provides leaders with the ability to access and use appropriate
data to inform decision-making.

Empowers leaders to create a culture of teaching and learning,
with an emphasis on learning.

Instructs the leader in managing resources for effective results.

Training Format

LEA Whole Group Presentation
Series of Workshops

School Whole Group Presentation
Professional Learning Communities

Participant Rles

Classroom teachers

Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex Dir
School counselors
Paraprofessional

New Staff

Other educational specialists
Related Service Personnel
Parents

Grade Levels

Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)

High (grades 9-12)

Follow-up Activities

Team development and sharing of content-area lesson
implementation outcomes, with involvement of administrator and/or
peers

Analysis of student work, with administrator and/or peers

Creating lessons to meet varied student learning styles

Peer-to-peer lesson discussion

Lesson modeling with mentoring

Joint planning period activities
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Journaling and reflecting

Evaluation Methods

Classroom observation focusing on factors such as planning and
preparation, knowledge of content, pedagogy and standards, classroom
environment, instructional delivery and professionalism.

Student PSSA data

Standardized student assessment data other than the PSSA

Classroom student assessment data

Participant survey

Review of participant lesson plans

Review of written reports summarizing instructional activity

Transition
Description

Transition Services have long been a highlight of Special Education in Chester
Upland School District, going well beyond basic compliance with federal and
state law. An outcome-based program, Transition Services offer options for
each student above age 14, who experience barriers moving smoothly into
employment and other post-high school situations. In grade 9, students
sample various Career and Technical Education classes by rotating through
them in our comprehensive High School. Grade 10's Career Awareness classes
offer guided learning as well as expose to the real world of work via speaker
and field trips to community businesses. In grades 11 and 12, students are
provided with incentives and job coaching for hands-on, job- readiness
experiences in the workforce; tour of post-secondary institutions; and specific
linkages to appropriate community agencies. At each grade level, standardized
or performance-based assessments are provided to the IEP team to aid in
appropriate individualized programming. Since the 2007-2008 school year,
students have utilized the Career Development Checklist as part of the IEP
process upon turning 14 years of age. This checklist enables students to make
career choices that are aligned to their strengths and interests. Concurrently,
Special Education Teachers utilize the "Future Planning Strategy" Checklist to
guide students in their transition planning. Through these practical school-to-
work applications, as well as non- traditional scheduling of time in the
workplace, many students who might otherwise drop out remain in school to
graduate and move successfully into adult life.

To further bolster transition services in CUSD, the district has brought on two
full time transition coordinators that service all special education students age
14+ within the district. In collaboration with district administration, the
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transition team has created individual portfolios for each IEP student,
complete with newly developed interest inventories, resume packets,
assessments and meeting logs, which are available to IEP case managers, when
developing yearly transition plans. Further, the team has worked to create a
checklist and roadmap, unique from each grade 7-12, with specific benchmarks
and checkpoints relative to age and outcome. At a minimum, each special
education student will meet with a transition coordinator two times per year
and as needed for related tasks. To date, a large number of CHS students who
also have IEPs have gone on college visits, taken the SAT test and enrolled in
college and post-secondary education programs as a result of this service. The
transition coordinators also are responsible for a direct instruction class in the
newly developed Clipper Academy ( a full time in district emotional support
program). Coordinators provide a range of supports and services for these
students in an attempt to improve outcomes all students.

CUSD has expanded our Life Skills Support programs, as well in the area of
transition. CUSD has elementary, intermediate and high school LSS classes,
which will also likely grow if the current enrollment trends continue. These
programs emphasize functional academic, self-help, social and community
living skills at the elementary level. The secondary level emphasizes training
that prepares the student for transition to employment and adult community
living. Instruction increasingly progresses from classroom to community, as the
student approaches graduation in order to facilitate a transfer of skills from
theory to practice. Each LSS program is committed to growing the service
learning component of individual programs, as well as working to master
adaptive skills and orientation and mobility. Partnerships are being sought with
the DCIU as well as the Office of Vocational Rehabilitation (OVR) to assist in
these growing programs. These relationships will coexist with the already
established partnerships LSS is currently using with the local boys and girls
club, food market, and local housing authority (for community living practice).
In January 2013 the District re-instituted a home living component of the Life
Skills program by opening a simulated apartment setting at the Chester High
School. This is a life-skills initiative specially designed to provide a natural
environment where students can develop daily routines, express individuality,
and share a sense of ownership in the community. As a result, the students in
the program will learn the necessary skills, habits, aptitudes, and attitudes for
employment, everyday living, and community access before and after
graduation from high school. During the Spring of 2013 this will be expanded
to include a kitchen and the Life Skills affiliated with activities relevant to that
setting.

Chester Upland School District has also created a full-time Emotional Support
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program in the district, complete with Mental Health support from Crozer
Keystone, as well as direct service from CUSD transition support team. This
first year program, The Clipper Academy, is aimed at providing a high quality
education for students who would otherwise need to be serviced in out of
district placements. Clipper academy offers tenants of School Wide Positive
Behavior Support, intensive mental health support, psychiatric services,
medication management and transition skill development. In year one, Clipper
Academy has successfully transitioned 10 students back into a district run
program, when they were in alternative settings for SY13 at a savings to the
district. Students at Clipper Academy receive group and individual counseling
on a daily basis, as well as transition skills aimed at improving post-secondary
outcomes. Students participate in a typical SWPBS system, where daily point
sheets are used to collect data on student behavior, used to modify IEPs and
positive behavior support plans. Close collaboration with 4 fulltime clinicians
and a part-time Psychiatrist, ensure execution of student treatment plans and
entire family support for these clients. Transition support in the Clipper
Academy includes three transition classes per 6 day cycle, per student, directly
related to students individual transition plans within their IEP.

1

1/30/2014
1/30/2014
Special Education

ent Details

Hours Per Session

1

# of Sessions

1

# of Participants Per Sessio| 1

Provider 1
Provider Type School Entity
PDE Approved No

Knowledge Gain

This is an optional narrative for Special Education.

Research & Best Practices | This is an optional narrative for Special Education.

Base

For classroom teachers,
school counselors and
education specialists

Empowers educators to work effectively with parents and
community partners.
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For school or LEA Provides the knowledge and skills to think and plan strategically,

administrators, and other ensuring that assessments, curriculum, instruction, staff professional

educators seeking education, teaching materials and interventions for struggling students ]

leadership roles FNB FftA3ySR G2 SIFOK 2GKSNJ I a g9
standards.

Training Format LEA Whole Group Presentation

Participant Roles Classroom teachers

Grade Levels High (grades 9-12)

Follow-up Activities Analysis of student work, with administrator and/or peers

Evaluation Methods Standardized student assessment data other than the PSSA
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Special Education Affirmations

We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:

1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.

2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.

3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and non-
academic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.

4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.

5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.

6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.

No signature has been provided

Board President

No signature has been provided

Chief School Administrator



